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ABSTRACT 
High school marching bands have several performance options beyond 
the Friday night football game.  These options range from non-competitive 
regional festivals to performance circuits that culminate in a final national contest.  
All of these extra-curricular events require resources such as funding, equipment, 
staffing, and parental involvement (Corral, 2001).   
The fundamental question was created to investigate opportunities 
available for participation in music regardless of socioeconomic status, 
geographic location, etc.  Participation in music was explored from the vantage 
point of marching band – one of the most resource intensive programs in music.  
Marching band was used in this study because the activity often requires 
resources that go above and beyond what many administrators, parents, and 
some directors claim justifiable.   
The purpose of this causal-comparative study was to examine the effects 
that resources, financial and otherwise, have on directors’ decisions to participate 
in marching band competitions.  High school marching bands from across the 
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United States were compared to determine the amount of finances and 
resources invested by each program.  The purpose was to find out if resources 
play a role in a band director’s decision to compete at various national or non-
national events.      
Students who desire to participate in music should have the opportunity to 
participate in any extra-curricular event without regard to economic distinction.  
Even though marching arts are not offered at all high schools, those who do 
commit to investing extreme time and resources to the activity.  The nature of 
marching band, coupled with the relatively small amount of scholarly research on 
marching bands and resources, made it a unique scenario worthy of further 
inquiry.  
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Chapter One 
 
Introduction 
 
High school marching bands have several performance options beyond 
the Friday night football game.  These options range from non-competitive 
regional festivals to performance circuits that culminate in a final national contest.  
All of these extra-curricular events require resources such as funding, equipment, 
staffing, and parental involvement (Corral, 2001).   
Typical high school band programs offer concert ensembles and athletic 
bands.  Students are given the opportunity to choose from such indoor groups as 
concert band, jazz band, or chamber ensembles like percussion, brass, or 
woodwind ensemble.  In most cases, the athletic bands offered are marching 
band and pep band (Martinson, 2015).  Marching bands will be the activity 
examined in this comparative case study.   
Marching band is commonly the largest ensemble in the instrumental 
music program, comprising instrumentalists and color guard members.  To run 
efficiently, effectively, and more productively, this unit benefits from having its 
own specially trained staff, facilities to rehearse, equipment unique to its needs, 
transportation, and a budget to support its endeavors.  Bands that aspire to 
national championships require personnel and resources beyond the traditional 
expectations of a public school education.  A successful booster program 
supports a marching band program and helps provide a solid financial backing 
necessary to achieve such ambitious pursuits.  
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Music: is it for everyone? 
Capel, Leask and Turner (1995) made the following statement regarding 
the elitism of instrumental music: “One of the criticisms which has been made 
regarding the provision of instrumental tuition is that it is elitist” (p. 5).  Availability 
of private music lessons is restricted to those who can pay, denying opportunities 
to those who cannot.  Langbein (2003) expressed that music education is a 
“publicly supplied private good” (p. 84).  Furthermore, Langbein (2003) stated, 
“The basic argument of critics is that the good is fundamentally private, a “frill” 
provided at public expense to a few students” (p. 84).  Costs of music programs 
are passed on to the voting public.  Langbein (2003) suggested that families in 
high-income areas are capable of paying more money for music programs while 
low-income families are unable to be as financially supportive (p. 90).  Some 
students drop out of electives such as band, orchestra, and choir because of 
these additional fees.     
 In Heimonen’s 2006 study, she analyzed the intention of music education.  
The objective was to “make the differences between the aims and content of 
music education in various societies more explicit and understandable” 
(Heimonen, 2006, p. 119).  Heimonen remarked that music education is 
continually transforming.  Because of the values music instills, it is a valuable 
asset to students, schools, and communities (U.K. Department of Education, 
2011).  Social justice is applicable to music lessons, attending a particular 
school, as well as values.  Music education is needed in schools because it 
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inspires an understanding of themselves and the world around them (Merkow, 
2012).  Music can enrich the lives of our students (NAfME, 2014).  All students 
deserve the opportunity to explore music and its positive benefits on education.  
Secondary schools should offer the opportunity to participate in music 
programs with the goal of inspiring students to continue with music after 
graduation.  As teachers, the objective is to train student to participate and enjoy 
performing music of one’s own volition.  After years of band in elementary, 
middle, and high school, directors hope that their students will have enough 
knowledge and desire to continue playing their instruments without the need for 
supervision and constant instruction.  Matt Temple, a band director at New Trier 
High School in Northfield, Illinois was quoted as saying, “I see my role as a high 
school teacher as transforming students from being dependent learners and then 
ultimately independent musicians by the time they leave our program” (Block, 
2011, para. 1).  According to Cavitt (2005), a “terminal goal of music education is 
to provide opportunities for music students to master music making in such a way 
that will allow them to independently pursue lifelong learning and fulfillment” (p. 
42).    When high school students graduate, they should have learned enough in 
the music classroom to continue performing in their lives outside of secondary 
school.  Dr. Tim Lautzenheiser wrote the article “Why Music? Why Band?” and 
discussed this topic from the non-musician’s point of view. 
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Music is a place for everyone.  Our traditional music programs have 
inadvertently promoted a false concept of “music for the musically talented 
students.”  This elitist view has found its way to more people than we 
might expect.  The study of music actually breaks down societal barriers 
from race to socioeconomic strata.  Music often “reaches” the students 
who are struggling with their other academic studies. 
 
Do parents, administrators, community leaders, and teachers of other 
disciplines understand (even know) this information?  Are we (as music 
educators) sharing this extraordinary news with our educational partners?  
Music is NOT for the “chosen few,” but music is for all those who want to 
pursue this exciting pathway of learning, and shouldn’t that be everyone?  
(Lautzenheiser, n.d., para. 29–30)   
 
Teachers should instill the knowledge that will allow every student to be able to 
continue with music without guidance if they so choose.  In the process of 
preparing our students to be lifetime musicians, goals must also be set for the 
present-day student who has no plans for future musical endeavors.  Educators 
often work toward preparing for tomorrow or next year and often forget that these 
people sit in our rooms today.  Music education classrooms must be inviting and 
offer an experience that every student find valuable.   
Statement of the Problem 
Marching band is a popular activity amongst high school music programs.  
It is, however, an expensive one (Greenwood, 1991; Romero, 2011).  Of these 
bands, an abundant number compete in contests at some level–whether that be 
local, regional, statewide, or national. 
The cost of competing is an issue in each respective community 
regardless of outcome goals.  Disparate resources can yield different 
opportunities to students.  In spite of discrepancies in budgets, subpar quality of 
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instruments, and inadequate staffing, many directors find ways to field a 
marching band and participate in competitions.   
While some band students may enjoy participating in a marching band 
that has winning as their goal, others may feel a sense of achievement by simply 
participating in such an event.  Gardner (2014) stated:   
When you ask people who were in a marching band years ago, they may 
remember how their overall band performed or competed, but probably 
not likely that weekly score or placing that seemed so important at the 
time. But they will remember the values they learned. (para. 13, emphasis 
added in original)   
 
Marching band may be the one place that gives them a sense of belonging.  
They consider the experience alone valuable.   
 The most predominate deterrent for schools and students interested in 
participating in music education is the financial cost associated with music 
(Fermanich, 2011).  Fermanich’s study emphasized the importance of informing 
policymakers on the actual costs associated with music programs.  All students 
should have access to instrumental music education regardless of 
socioeconomic status.  Many schools around the world consider their programs 
exclusive, elitist, and hegemonic (Wright, 2010).  Students should not be 
deprived a musical education due to inequitable resources and lack of school 
funding, family income, race, gender, or geography.   
Students should have the opportunity to compete in marching band 
because it offers experiences unlike any other music ensemble.  The element of 
visual design is a component unique to the marching arts.  Drill design, the 
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addition of color guard units, and visual interpretation of the music add a kind of 
excitement that differs from the traditional concert band.  Moving the 
performance from the stage to a football field enhances this incomparable 
experience.  Marching band exposes students to music performance in a 
different way, and it has the potential to attract students who are uninterested in 
the formal indoor concert setting.   
Marching band is an activity that costs money, and this often prohibits 
students from participating.  As a way of easing the financial strain on families, 
band directors offer fundraising options to offset the fees.  Some band programs 
have created financial aid applications for participation in marching band.  Until 
music is made accessible to all students, the outcome is likely to be a world full 
of children with unrealized musical potential.   
Rationale for the Study 
 Marching band participation is often contingent on financial obligations 
that some families cannot afford to pay.  Furthermore, an abundance of 
nonmusical factors influence a band program’s ability to participate in 
competition, possibly preventing its’ members the opportunity to be a part of a 
certain experience.  Perhaps the bands are limited by geographic location, lack 
of equipment, or parental support.  The band director must factor in all these 
nonmusical, yet relevant, components and determine if the competitive or 
noncompetitive route is the best decision for the marching band.          
 7 
 
This study is needed to explore the disparities between funding and the 
director’s decision to participate in marching band competitions.  More research 
is needed to examine the divergent allocation of funds between schools, districts, 
and specifically, the divisions of music education programs (band, orchestra, 
choir, elementary, and general music).  Equal access is an important value in 
American education (Corsi-Bunker, n.d.).  Corsi-Bunker (n.d., para. 3) explained, 
“At all levels, the goal is for each learner to reach her or his potential, whatever 
that might be.  We do not always reach this goal, and disparities remain.”   
Students who have the opportunity to participate in band are given an 
enhanced opportunity to reach their musical goals.  Even though some students 
have the favorable circumstances to reach their goals in ensembles or groups 
outside of school, the availability during the school day gives students a higher 
probability of reaching personal targeted musical objectives (Cotton, 2013). The 
students who are not given the opportunity of in-school musical instruction are 
casualties of an inadequate educational system.  Inequality does and will always 
exist.  Adding band to an academic schedule will not change the lack of balanced 
in the American education system.  However, students should be given equal 
right to opportunity. This study will compare the socioeconomic status for schools 
(SES) in the national competition versus the non-national competition category to 
determine if SES was a factor in competition participation.  
The most valuable asset of a successful music program is the teacher 
(Diaz-Cruz, 1979; Dugle, 1991; Iidia, 1991; Newman, 1986).  A band director 
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must display a personality befitting the program, interact with all the students and 
parents, and possess management skills that allow him to do all these things in 
an effortless manner (Newman, 1986).  Sawyer (2002) claims that the most 
important characteristic a band director should exhibit is teacher effectiveness.  
The National Council for Accreditation of Teacher Education (NCATE) defines an 
effective teacher. "Research indicates that teacher preparation/knowledge of 
teaching and learning, subject matter knowledge, experience, and the combined 
set of qualifications measured by teacher licensure are all leading factors in 
teacher effectiveness.”  Sawyer (2002) further insists that contest participation 
and ratings are the least defining aspect of the job.    
I hypothesize that the amount of resources a band program can obtain 
may affect a director’s decision to participate in larger, national level 
competitions.  Referring to choirs at competition, Patterson (2013a & 2013b) 
reports that ensembles are customarily divided by school size to be fair and 
equitable.  He suggests that this is done because larger schools are expected to 
have considerably more resources than their smaller school competitors.  Millard 
(2014) studied the role of competitions in choral music ensembles.  She 
compared competitive concert choir to competitive show choir.  Concert choir 
spent almost $1 million in one school year while show choir spent $2.4 million 
(Millard, 2014).  The ability to participate in competitions should be available to all 
students in all organizations regardless of extraneous circumstances.  Purpel 
(1989) commented: 
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We are a culture that simultaneously celebrates equality and inequality, 
community and competition – one that rejects the notion of any person as 
having special privileges as immoral and unfair and yet at the same time 
actively creates and legitimates possibilities for this to occur. (p. 17) 
 
All bands are afforded the same opportunities, but not all can participate due to 
financial limitations.  This research was designed to explore if amount and type of 
resources affect directors’ decisions to perform in various levels of competitive 
performance based on the resources available to the bands.   
Access to a quality music education should be equitable.  It is the privilege 
of every student to have access to a quality music education.  Not only is it 
privilege, but the opportunity to participate matter of social justice.  Reimer (1989) 
stated: 
In all the world there is little if anything to compare with what the United 
States has achieved in offering practically all young people the opportunity 
to perform in groups supported by the schools, usually during school time.  
That some 15 percent or so of our secondary school students choose to 
participate in such a time-consuming, expensive, high-energy, and high-
demand activity testifies to the attractiveness of our performance offerings. 
(p. 182) 
 
Despite the time and expense associated with the endeavor, marching band 
provides experiences only offered through such an activity.  However, it has 
suffered some issues due to the cost of participation.   
Students who desire to participate in music should have the opportunity to 
participate in any extra-curricular event without regard to economic distinction.  
The intense nature of marching band, coupled with the relatively small amount of 
scholarly research on marching bands and resources, makes it a unique scenario 
worthy of further inquiry.  Wayne Bowman (2007) stated the following: 
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Music is always an undertaking with profoundly ethical dimensions and 
implications.  Our musical decisions and our choices as music educators 
are not simply or perhaps, even, primarily concerned with questions of 
aesthetic worth or the efficacious achievement of ‘musical’ results.  They 
are directly involved in issues of political economy, and access to 
resources, and in the ethical issues these implicate.  We are unlikely to 
make meaningful progress until and unless we recognize that the 
relationship between musical issues and social ones is not peripheral or 
contingent, but constitutive. (p. 2)   
 
Disproportionate financial backing exists in all of education.  Kids should have 
access to band if it is their passion to learn to read music and play an instrument.  
Most students in school bands will not continue in college, but the dedication and 
intensity they exhibit rivals that of a student athlete.  One objective for this study 
is to put the spotlight on marching bands and suggest ways to offer opportunities 
for students of all socioeconomic backgrounds to participate.   
Benefits of Marching Band  
Students who perform in competitive marching bands are typically 
afforded enhanced experiences more often than those in noncompetitive bands.  
There are normally additional opportunities, such as travel, for those who are in 
competitive ensembles.  Competition can foster motivation and increase 
accountability amongst students (Gardner, 2014; Mack, 2010), and help conjure 
audience support for the ensemble (LaRue, 1986).  Furthermore, these students 
reap the awards that accompany hard work and successful competition 
performances (West, 2012).      
Accountability.  All types of performance ensembles teach individual 
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responsibility, but as a member of a competitive marching unit, the level of 
accountability is amplified.  Competitive band students must learn to accept 
criticism and react positively to improve.  Everyone must pull their own weight to 
be successful (Mack, 2010).  Members must learn precise marching drill and 
perform musically or with guard equipment.  “Band students learn there are no 
shortcuts to success” (Gardner, 2016, para. 9).  Howard (1995) found a 
significant relationship between preparing for festivals and contests and 
increased musical skills and Hurst (1994) discovered that competing gave 
motivation for practice.   Students in band have a heightened sense of 
proprioception.  Years of marching and coordinated drill movements give these 
students a distinct advantage.  Band competitions also help maintain high 
performance standards and the importance of these contests is emphasized 
through the literature the ensembles are performing throughout the country 
(Sullivan, 2003).  Due to the nature of competition, marching bands gain publicity 
from contests that concert bands, noncompetitive marching bands, and orchestra 
just have yet to attain.  The national championship at the end of the season has 
raised the level of accountability to a new level for directors, students, and 
parents.   
Support.  Competitive marching bands benefit from performances at 
events with receptive audiences.  Festivals and competitions are filled with fans 
that understand and appreciate the marching arts.  At typical Friday night football 
games, spectators are in attendance to watch a football game.  While some 
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adults attend football games to support the band and cheerleaders, many fans 
attending the game would rather buy refreshments from the concession stand at 
halftime than watch the marching band perform.  The reaction from the crowd 
may lack in proportion to the many hours of preparation.  Crowd reaction is also 
a responsibility of the band director.  The music and overall halftime performance 
must be educational for the students and entice the audience.  If the band plays 
music that is esoteric and the audience cannot relate, support will dwindle.  
Communication must exist between the director, parents, and other spectators 
for the marching band performances to make a connection with its audience.  
Parents are of vital assistance with making all of this happen.  It all starts with 
involvement: practices at home, rehearsals at the school, booster meetings, etc.  
“The parents who engage in more supportive behaviors during competitive youth 
sports events may help to produce more positive experiences for their children” 
(Holt & Wall, 2005, p. 29).  Positive reinforcements will permeate through the 
environment and have a lasting effect.     
Parental support is another factor that varies between band programs.  
Some parent supporters may be more inclined to help the competitive more than 
the noncompetitive band.  However, depending on their philosophical views of 
band contests, others may not support competitive programs.  LaRue (1986) 
investigated opinions regarding the roles of parent booster groups in band 
programs.  Parents of students who march in competitive viewed their role “more 
broadly” than did the parents from groups that were less competitive (LaRue, 
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1986, p. 204).  Furthermore, when awards are won, parents feel assured that 
their investment in the program is worthwhile.  Parents may be more likely to get 
involved with competitive bands because they see evidence of the time, money, 
and work that has been put into an activity (Stein, 2008).  Andrews (2015, p. 38) 
observed: “Higher levels of parental involvement in organized sports was 
associated with an increase in their child’s connection levels to parents, peers, 
coaches, teachers, and the community.”  It is the obligation of the band director 
to define the culture of the band program and make it less about the trophies 
their band is awarded.  Parents should accept the opportunity to support their 
children in any environment, competitive or otherwise.     
Rewards.  The most tangible reward is the trophy for winning a 
competition (Stein, 2008).  It is a motivational factor with high goals for the group 
to achieve.  Bringing home the championship will often boost confidence and 
self-esteem of its members and gain support from school, community, and 
administration (Armideo, 2016).     
Participating in a competitive marching band often has advantages that 
noncompetitive marching bands will not provide.  Some directors find competitive 
marching band effective for their school and students; others feel that 
noncompetitive band is the best option.  West (2012) commented: 
Large affluent suburban school districts have the resources to hire the 
best staff, recruit the deepest talent pool, provide the best equipment, and 
create a rehearsal environment that minimizes distractions and allows 
students to hyper-focus on their competitive show. Anyone else without 
those resources who tries to compete with that are doing their students a 
disservice. 
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These factors help determine their influence on participation in national 
competition. 
 Marching band has become disproportionately available to communities 
with the means to participate while others are missing out because of their 
economic situation.  The worth of marching band is tied to championship 
trophies, social time with friends, and personal achievement it can bring to each 
member rather than music education.  Money should not be a deterrent to any 
student who wishes to enroll in school-related music ensembles.  
Purpose of the Study and Research Questions 
 
The purpose of this causal-comparative study was to examine the effects 
that resources, financial and otherwise, have on directors’ decisions to participate 
in marching band competitions.  High school marching bands from across the 
United States were compared to determine the amount of financial resources 
spent by each program.  The purpose was to find out if resources play a role in a 
band director’s decision to compete at various national or non-national events.  In 
particular, the study addressed the following research questions:   
1. What were the primary sources of resources for bands in this study?  
2. What were the primary resources for the bands in this study? 
3. How did the resources required prohibit participation in Bands of 
America Grand Nationals marching band competition? 
4. How did location (urban, suburban, or rural) affect a band director's 
decision regarding participation in Bands of America Grand Nationals 
 15 
 
marching band competition? 
5. How did a teacher’s years of experience and teaching duties affect a 
bands’ participation in Bands of America national marching 
competition?   
6. How was SES data related to directors’ choices concerning 
competitive circuits? 
The purpose of this study was to investigate the opportunity for 
participation in competitive marching band regardless of socioeconomic status, 
geographic location, etc.  Participation in music was explored from the vantage 
point of marching band – one of the most resource intensive programs in music.  
In the subsequent chapters, the opportunity for participation in music will be 
further explored.  The issues of participation, equity, and social justice will be 
examined as finances and resources are compared.     
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Chapter Two 
 
 Review of Literature 
 
High school marching bands perform for crowds at football games, 
parades, exhibitions, non-competitive and competitive performance circuits.  
Without adequate resources such as funding, equipment, staffing, and parental 
involvement, it would not be possible for marching bands to participate in these 
various activities.  The literature review is divided in two distinct sections to 
address these topics: social justice and music education and issues of funding 
and access.  
Mark Fermanich (2011 & 2012) was the first to focus on the importance of 
analyzing money and resources.  “Our ability to understand how much schools 
spend on which subjects, what instructional strategies were employed, and to 
what effect is severely limited by the lack of subject (and school or student) 
specific financial data” (Fermanich, 2011, p. 132).  Fermanich surveyed 
elementary, middle, and high school music teachers and discovered that 80–85% 
of the districts’ budgets paid for staff.  The next largest disbursement of money 
was for instructional material.  Other items, in order of amount of money spent 
were: contracted services, student transportation, travel and mileage, 
instructional equipment, miscellaneous (which included spending for fundraising 
costs, awards, banquets, and other materials and supplies that do not fit the 
other categories), other instruction, professional development, and equipment 
maintenance and repair (Fermanich, 2011).  At the conclusion of his 2012 
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research on music education costs, Fermanich stated, “This study represents 
only a first step.  Much more can be learned through more complete research 
into financing and resource uses of music and other arts programs” (p. 2)  
I.  Social Justice and Equity in Music Education 
Social justice is understanding and acting upon a need for positive change 
in a community.  Robinson (2016) likened social justice to the opportunity for 
equality in society (para. 2).  Deisler (2011) commented, “Today, it is 
commonplace that American schools’ populations represent an amalgam of race, 
ethnicity, language, gender, religion, disability, and socioeconomic backgrounds.”  
The schools are as diverse as the students that inhabit them.  These diversities 
can reveal inequalities (Deisler, 2011). 
Knowing why teaching is important and how to teach in a way to reach 
those students will make the difference in many young lives (Ayers, Hunt, & 
Quinn, 1998).  Bringing music to the students may be all that is required to ignite 
a passion that has never existed. 
Teaching for social justice demands a dialectical stance: one eye firmly 
fixed on the students–Who are they?  What are their hopes, dreams, and 
aspirations?  Their passions and commitments?  What skills, abilities, and 
capacities does each one bring to the historic flow, cultural surround, 
economic reality?  Teaching for social justice is teaching that arouses 
students, engages them in a quest to identify obstacles to their full 
humanity, to their freedoms, then to drive, to move against those 
obstacles.  And so the fundamental message of the teacher for social 
justice is: You can change the world (Ayers, Hunt, & Quinn, 1998, p. xvii). 
 
When a teacher believes enough to advocate for student success, it goes a long 
way toward instilling confidence in the students themselves. 
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Challenges for music education have included inequality and injustice.  
Reimer (2009) stated: 
Music, while it certainly is identifiable as a particular phenomenon with its 
particular ways to think and act, is also, just as all other domains, 
inseparably connected to and implicated in political issues.  Everything, 
after all, is political, and therefore intimately embroiled in issues of equity 
and social justice.  So by necessity we must be political first, and musical 
as subordinate to that primary obligation.  (p. 174)   
 
To be successful as music educators, we must first get past the critical social 
issues that stand as obstacles in the path of education.  We must deal with the 
socioeconomic issues that affect the students as individuals and then offer the 
best possible music education to those students. 
Social justice-an “equality of condition.”  Equality in education is a 
measure of three benchmarks: achievement, fairness, and opportunity.  
However, the higher socioeconomic areas get more while the lower income 
areas receive less.  In 2011, the United States Secretary of Education Arne 
Duncan commented on equality of condition.  “Educators across the country 
understand that low-income students need extra support and resources to 
succeed, but in far too many places policies for assigning teachers and allocating 
resources are perpetuating the problem rather than solving it (U.S. Department of 
Education, 2011, para. 4).” 
Lynch and Baker (2005) investigated the equality of education-
understanding and accepting the differences around us rather than merely 
tolerating them.  “Equality of condition is not about trying to make inequalities 
fairer, or giving people a more equal opportunity to become unequal, but about 
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ensuring that everyone has roughly equal prospects for a good life” (Lynch & 
Baker, 2005, p. 2).  Economic resources are often tied to effectiveness of an 
educational institution, therefore, making the education system by default linked 
to social class.  Unfortunately, lower income areas frequently exhibit school 
performance ratings that underperform in comparison to those of schools in more 
affluent areas.  
While social class inequality in education manifests itself in terms of 
individual injustice, its origins lie in the institutionalized inequality in access 
to wealth and income that directly influence one’s capacity to buy 
educational services on equal terms with others. (Lynch & Baker, 2005, p. 
139) 
 
Equality in education is dependent in proportionate access to quality instruction 
across the social classes.  Education systems must also adapt to meet the needs 
of the changing communities.   
Federal funding for PK–12 education.  In 1954, Brown vs. Board of  
 
Education (of Topeka, KS 347 U.S. 483) was a turning point in American 
education.  The U.S. Supreme Court struck down the “separate but equal” policy 
in schools, creating for the first time equal access to education for students of all 
races (Graham, 2005).  The 1965 Elementary and Secondary Education Act 
(ESEA) strengthened the efforts of desegregation by allocating resources to 
meet the educational needs of the economically deprived children through a 
program now known as Title I.  “As a former teacher, President Johnson believed 
that equal access to education was vital to a child’s ability to lead a productive 
life” (Hansan, 2014, para. 1).  As long as the schools were not in violation of the 
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Civil Rights Act of 1964, they would receive additional money for accepting low-
income students into their classrooms.  The Head Start preschool program 
followed in 1965, providing more resources for children from low-income families 
(Rawls, 2005).   The grant was designed to meet emotional, social, health, 
nutritional, and psychological needs.  The desegregated schools with large 
numbers of low-income students had a rise in the socioeconomic percentage.  
The schools with high numbers of low SES percentage families were also entitled 
to Title I programs and increased ESEA grant money. 
Kozol (1991) calls the inequalities of how individuals and institutions deal 
with the differences of varying levels of justices and injustices “savage.”  He 
accuses the American public education system of segregating children both 
educationally and financially.   
There is a deep-seated reverence for fair play in the United States, and in 
many areas of life we see the consequences in a genuine distaste for 
loaded dice; but this is not the case in education, health care, or 
inheritance of wealth.  In these elemental areas we want the game to be 
unfair and we have made it so; and it will likely so remain.  (p. 223) 
 
Jorgensen (2007) made the following statement on educating children of 
varying situations: 
American society relies on its families to nurture its children and its 
schools to level the playing field for children born into different 
circumstances.  More than any other institution, schools are charged with 
making equality of opportunity a reality.  During a period of rising 
inequality, can schools play this critical role effectively?  Or has growing 
income inequality affected families, neighborhoods, and schools in a 
manner that undercuts the effectiveness of schools serving disadvantaged 
populations? (Jorgensen, 2007, p. 186) 
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The myth is the only reality known on both sides: rich think they know the poor 
person’s plight; the poor think they know the delights of the wealthy.   
Social justice and music education.  “A reason that we have failed to 
live up to the ideals of fairness and equality is that the gap in funding between 
rich and poor public schools in the United States has become increasingly wide” 
(Glenn, 1991, p. 4).  The Music Educators National Conference published its 
“Statement of Beliefs” document in May 1991 emphasizing, 
The finest possible education in music should be available to every 
student in the nation and that every student should have an equal 
opportunity to study music.  MENC believes that the quality and quantity of 
music instruction received by a student should not be a result of 
geographic location, social status, racial or ethnic status, 
urban/suburban/rural status, or parents or community wealth. (Glenn, 
1991, p.4) 
 
Socioeconomic status is a predictor of parental support, and therefore, 
student retention (Corenblum and Marshall, 1998).  Students who perceived 
more parental support usually indicated that they would take band the following 
year.  Students from higher SES families who had parents with higher college 
degrees and more satisfying careers were more likely to participate in music than 
students from low SES homes (Brändström, 2000; Brändström and Wiklund, 
1996).  Costa-Giomi and Chappell (2007) found more support and involvement 
from parents of high SES backgrounds.  They also found that their motivation 
and performance might have been propelled by assumptions of parents and 
teachers that they would be in band and do it well (Alvidrez & Weinstein, 1999). 
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Studies Related to Access to Music and/or Music Education 
 The following section is a compilation of studies on means of music 
education outreach.  This segment begins with the 1920’s radio broadcasts, 
which were used to reach students in rural areas with no access to formal 
education.  Second, the discussion remains in the radio realm, but it advances to 
the Walter Damrosch Music Appreciation Hour.  Damrosch used his airtime to 
introduce classical music.  Finally, the Bernstein’s Young People’s Concerts are 
examined.  For the first time, classical music is available to every American via 
television broadcasts. 
Sanders’ Study of 1920’s radio broadcasts.  In 1991, Sanders 
completed a study on rural schools and music education examining the 
difference between rural and urban schools in the first part of the twentieth 
century.  The concern was that rural schools had always struggled with obtaining 
necessary resources to provide a quality education.  Sanders’ study of the radio 
broadcasts from the 1920s showed how an inequity was transformed into a 
positive educational environment.  Music educators were among the first to 
realize the potential power of radio as an educational tool.  The use of radio to 
provide music education for schools in rural areas was an important factor in the 
advent of rural music education.  Many of the radio programs were initiated with 
rural education as their primary purpose.   
 Educational music programs were broadcast at local, regional, and 
national levels.  Some were designed to teach performance, but most focused on 
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appreciation and elementary classroom skills.  The radio programs were 
innovative and served as a creative solution to the inequities of rural education 
(Sanders, 1991).  Students without a music teacher now had access to one over 
the radio.  Occasionally, the instructor was a world-renowned musician.  Live 
orchestra concerts and operas were broadcast directly to classrooms across 
America.  The radio broadcasts brought the world of classical music within reach 
of students who otherwise might not have had this type of musical exposure.    
 Damrosch’s Music Appreciation Hour.  Walter Damrosch introduced 
children to classical music through his radio broadcasts of the NBC Music 
Appreciation Hour (1928–1942).  The purpose of the NBC Music Appreciation 
Hour “was to supplement rather than supplant local instruction in the appreciation 
of music, by presenting through the medium of broadcasting a type of program 
not otherwise available in the average school” (Howe, 2003, p.67).  Throughout 
his career as a conductor, educator, and composer, Damrosch worked to bring 
the great works to children through the Music Appreciation Hour and Young 
People’s Concerts.  Although the Music Appreciation Hour ceased in 1942, 
Damrosch successfully showed the effectiveness of the radio as a teaching tool.  
(Howe, 2003)   
 Adorno (1994) was an outspoken critic of the Damrosch Music 
Appreciation Hour.  He commented: 
It will be shown that not only is the purely musical part of this program 
insufficient musically and pedagogically, but that it also leads to a fictitious 
musical world ruled by names of personalities, stylistic labels, and pre-
digested values which cannot possibly be “experienced” by the audience 
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of the Music Appreciation Hour, since the program presents the material in 
a way designed, wittingly or unwittingly, to foster conventional, 
stereotyped attitudes, instead of leading to concrete understanding of 
musical sense.  (Adorno, 1994, p. 326) 
 
Even though radio broadcasts were the most practical way of sharing classical 
music with the United States, Adorno felt that Damrosch’s approach belittled the 
art form.  The Music Hour ultimately failed because it did not there was a lack of 
connection between the music and its’ learners.   
 Bernstein’s Young People’s Concerts.  These radio programs ceased 
in the early 1940s with the invention of the television.  They were not replaced 
with any substantial educational substitutes (Sanders, 1991) until 1958 when 
Leonard Bernstein took over leadership of the New York Philharmonic Young 
People’s Concert series (Argyropoulos, 2005).  These programs are unique in 
that they communicate to viewers of all ages.  “His descriptions of musical 
meaning may only be superficially interpreted by a child, yet simultaneously raise 
profound philosophical questions for a trained musician” (Argyropoulos, 2005, 
para. 7).  Damrosch had only the radio while Bernstein had the benefit of the 
television to use as a means of communication with his audience.   
Enrollment in Music Performance Classes  
In 1995, David Nabb studied enrollment in music performance classes for 
advantaged and disadvantaged schools in the state of Texas.  His findings 
showed that there were significant differences in enrollment between the two 
groups.  Because the disadvantaged schools have more students in poverty, 
they sometimes have a smaller tax base, and therefore fewer revenues.  There 
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are examples of districts with very high poverty among the students, but a very 
high tax base.  Kozol (1991) outlines how there can be unstable funding and how 
unexpected the allotment of revenue can be.  The percentage of taxation on the 
poor is disproportionate, yet they go without the amenities of some of the 
wealthier districts that have lower percentages of taxation.  “If educationally 
disadvantaged groups increase in proportion within Texas schools as predicted, 
and the lower educationally disadvantaged music enrollment rates observed in 
this investigation also continue, overall enrollment rate will likely suffer” (Nabb, 
1995, p. 233).  
 Heimonen (2006) addresses the privilege of each student to music 
education.  Music educators promote justice and promulgate injustice.  The 
Convention on the Rights of the Child (1990), Article 29 states the following: 
“States Parties agree that the education of the child shall be directed to the 
development of the child’s personality, talents and mental and physical abilities to 
their fullest potential (Hussein, 1990, p. 9).” (Emphasis is added.)  Heimonen 
(2006) expresses the following sentiment:  “The role of music and music 
education as parts of the good life is a complex issue that is closely connected to 
the justification of music education.  These kinds of questions are bound to 
context, time, and place” (p. 121).  Upper class residents had the wealth to pay 
for an elite education for their children, unlike those in lower economic 
classifications.  “Common schools were designed to ensure that all children of 
school age had at least a certain minimum level of education irrespective of their 
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background” (Jorgensen, 2007, p. 182).  Most American children are educated in 
public schools.  Many schools lack necessary financing and resources, which 
considerably alter what music teachers can accomplish.  “And the national 
standards for music education recognize the often significant disparities between 
minimal, adequate, and outstanding music programs” (Jorgensen, 2007, p. 182).  
The National Core Arts Standards (NCAS, 2014) posted the following statement 
on its’ publication entitled “National Core Arts Standards: A Conceptual 
Framework for Arts Learning.” 
The new voluntary arts standards are designed to guide the delivery of 
arts education in the classroom with new ways of thinking, learning, and 
creating. The standards also inform policy-makers about implementation 
of arts programs for the traditional and emerging models and structures of 
education. As with other subject areas, a commitment to quality education, 
equitable opportunities, and comprehensive expectations is embedded 
within the new arts standards. (p. 4, para. 3) 
 
The Every Student Succeeds Act (ESSA), passed in 2015, requires that schools 
make an attempt at offering a wider range of music courses for students.  ESSA 
now includes music and the arts as an important part of every student’s 
education.  Music education is now considered part of a student’s well-rounded 
education and eligible for additional funding.  These standards should help those 
in the education system know what music educators need in order to provide a 
quality, fair education to all our students. 
Socioeconomic Status 
 Socioeconomic status (SES) is a term that classifies students based on 
factors out of their control.  Teachers who form preconceived conclusions about 
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students based on their class and SES are taking the initial step in preventing 
students from having an equal opportunity for academic achievement.  This 
section outlines how SES influences education and, more specifically, music 
education. 
Socioeconomic status and education.  Bornstein and Bradley (2003) 
defined socioeconomic status (SES) as “the relative position of individuals, 
families, or groups in stratified social systems where some societal values are 
not uniformly distributed” (p. 2).  Personal values are not different, but life and 
value situations often dictate what students are able to achieve.  Support at 
home can vary pending one or two parents/guardians and their ability to 
encourage educational endeavors.  Kozol (1991) visited many of the low-SES 
schools and witnessed the bleak conditions of the classrooms.  He made public 
the inequalities that many students experience daily.  
 The socioeconomic status of a child is determined by considering the 
parents’ education level, occupational status, income, neighborhood, and political 
power (Bragan, 2009).  Bragan (2009) states:  
The SES classifications are established in an effort to find the means of 
identifying and changing inequalities.  In addition, social class has 
economic differences as a primary influence.  The concept of SES 
considers other influences such as the chance for social or economic 
advancement, influence on policy, availability of resources, and prestige of 
the primary occupation. (para. 1) 
 
However, these numbers may not be completely reliable.  Students may qualify 
for the program, but if they do not apply, they do not count as low SES.  
 There are an increasing number of students who qualify annually for the 
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Free/Reduced-Price Lunch Program (FRPL) (Deisler, 2011).  For a student to 
qualify for a free lunch, the maximum yearly income for a family of four is 
$31,499.  To receive a reduced-price lunch, a family of four’s income must fall 
between $31,499 – $44,826 (U.S. Department of Education, National Center for 
Statistics, 2015).   
 Since the 1970s, students qualifying for free or reduced price meals have 
scored lower on National Assessment for Educational Progress (NAEP) test than 
students from more privileged backgrounds.  This trend is true for the music and 
visual arts tests as well as the tests in reading and math (Aud et al., 2010; 
Herman, 1975).  The National Center for Education Statistics (NCES) collected 
high priority education data, a portion of which dealt with SES.  The national 
investigation studied schools with high poverty levels based on the free-reduced 
price lunch (FRPL) data. 
Socioeconomic status and music education.  Some schools are 
coming up with inventive ways to offer high quality music programs to their 
students.  The most accepted idea was creating after-school programs funded by 
outside sources (Willis, Edward, & Alves, 2002).  For those students who do not 
have music during the school hours, it offers them the opportunity to participate.  
By giving access to music, the school is promoting equity but still does not 
achieve equality.  However, not all students are available after school, which is a 
barrier to participation.  Availability is not the only issue with after-school 
activities.  Cost has now made participation increasingly difficult for some 
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families.  The annual Backpack Index for 2016 was released that reviews all 
school-related expenses for the upcoming year.  The average cost of 
extracurricular activities across all grade levels (for athletics and music) is $739.  
The average for high school is $1124, up 10% from 2015 (White, 2016).  Many 
students are starting to participate in activities earlier and are getting involved in 
multiple areas of interest.  Soon, parents may not be able to afford the extra 
school options that enhance their child’s education. 
Schools who cannot manage after school music have found ways to 
implement new programs designed to integrate music with core subjects (Hill-
Clarke & Robinson, 2002; McDonald & Fisher, 2000; and Snyder, 2001) and 
enhance student learning.  Integration is more common in elementary grades, 
but it is used at secondary levels as well (Price & Burnsed, 1989).  Barret (2001) 
and Barrett, McCoy, & Veblen (1997) noted their primary concern as losing the 
focus of music while integrating with other subjects while Veblen & Elliott (2000) 
were more concerned with preserving the integrity of the music.  Even though 
alternate varieties of music classes may not be the stereotypical ensemble, it is a 
place to start for schools that have no music program.   
Albert (2006) stated, “Low-SES parents may value school activities such 
as instrumental music programs, but the associated costs may prohibit their 
children from participating” (p. 39).  Brändström and Wiklund (1996) examined 
the effect of SES on a Swedish municipal music school and discovered that twice 
as many students whose parents were considered higher-level employees 
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studied music than did those students of working-class parents with a lower SES.  
Phillips (2003) analyzed sixth through eighth graders for their instrumental music 
participation and home environments.  Phillips observed a compelling difference 
between the environments of the high-SES and low-SES families.  SES can have 
a tremendous effect on an instrumental music program.  Students and parents 
may not have the resources to enroll their child in music if the cost outweighs 
their means.  
Socioeconomic status is an issue that affects every student who has the 
desire to play an instrument or participate in any school music program.  Daniel 
Albert (2006) stated: 
Music educators do not have direct control of a family’s SES.  We do have 
control over our classrooms and we have a role in helping students realize 
their potential.  Imaginative thinking and partnership formation may be 
crucial to overcoming possible SES influences on instrumental music.  (p. 
44)    
 
Teachers create ways to find resources for students, e.g., cooperative learning, 
who cannot afford them if music programs are to grow in low SES schools.     
Factors that Negatively Impact Participation in School Music Programs  
 The following segment outlines issues that negatively impact participation 
in school music programs.  The first section focuses on time allocation and No 
Child Left Behind.  The second is a 2011 participation study that summarizes 
how enrollment has decreased in arts programs since the beginning of NCLB.  
The last subdivision targets the budget issues in the fine arts. 
No Child Left Behind.  In 2003, Pedulla, Abrams, Russell, Ramos, and 
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Miao conducted a national study about the effect of No Child Left Behind on 
curricula.  The respondents were a nationally representative group of teachers.  
Results indicated that time had been reallocated toward the tested subjects of 
math and reading.  Zastrow and Jane’s (2004) study of liberal arts in schools, 
similar results were found.  Through a national survey of principals, 25% 
indicated cutting back on arts courses and 33% predicted more cuts in the future.  
 A three-part study on time reallocation was conducted by the Center on 
Educational Policy.  In 2006, elementary school administrators were surveyed 
and 71% responded that cuts were made in science, social studies, and the arts 
to focus on math and reading.  The following year, a follow-up study provided 
more information on cuts in terms of time.  Schools indicated they had cut an 
average of 145 per week in non-tested subjects, lunch, and recess.  The study 
concluded in 2008 when the time was broken down by subject area.  
Respondents indicated that visual arts and music had been cut an average of 57 
minutes per week. 
 Abril and Gault investigated principals’ attitudes toward music in the 
elementary (2006) and secondary (2008) schools.  Principals in these studies 
were supportive of music classes.  However, on an open-ended survey question, 
they expressed the toughest obstacle in maintaining music programs was the 
NCLB testing.  Heffner’s (2007) results emulated those of Abril and Gault.  He 
surveyed Arts Supervisors and they also revealed that NCLB testing had a 
negative impact on school music programs. 
 32 
 
Budgets.  Music programs face threats of cutbacks or elimination in one 
of many forms.  The main issue revolves around the budget (Benham, 2011).  
Enrollment decline is always a concern for teachers who fear that their class(es) 
will be eliminated for lack of students.  There is also the funding deficiency 
problem.  Music teachers also find themselves campaigning for their classes 
versus the core curriculum.  When budgetary cuts are made, all too often, the 
special courses suffer the first, and most severe cuts.  “Any cuts will have a 
negative impact on student participation in music” (Benham, 2011, p. 7). 
 Educational reform is also a controversial topic in the field of music 
education because of its potential adverse effects on the program.  When 
factoring in the concerns of scheduling, charter schools, magnet schools, 
coupled with the difficulty in middle and junior high academic requirements, the 
special courses are often unavailable to many students.  These complex issues 
can cause a crippling ramification to a budding music program (Benham, 2011).  
Benham compiled data to help directors whose programs may be in jeopardy due 
to budget reductions, educational reforms, etc.  “This information may not only 
help you save or build your program, but also is essential to understanding how 
to function in an educational system that so often can appear to be dysfunctional” 
(Benham, 2011, p. xi).”        
The Effect of Policy-Making on Suburban Schools 
 Suburban schools are often looked at as educational institutions with no 
issues.  These schools tend to be situated in middle- to upper-class communities.  
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Research suggests that teachers are happier and the school, as a whole, has 
more stability (Mandolang, 1988).  Using only suburban schools as a basis for 
policy-making decisions for all schools causes problems, especially for those 
labeled as rural.  
No single community model exists, and no single education model is 
suited to all communities.  Over emphasis in policy and research on the 
suburban model is deceptive and discriminatory against rural schools and 
to some degree against urban schools as well. (Mandolang, 1988, p.107) 
 
Policies cannot be made from one model alone.  To have a representative school 
that should work for everyone, all communities must be considered in the 
process. 
 Fermanich (2011) published an article presenting findings of research on 
music education spending in a large suburban school district.  Costs were broken 
down by school, object, and program area (general, instrumental, and choral).  
This inquiry was chosen by Fermanich because the amount of money spent on 
fine arts instruction has rarely been examined, and none examined resources 
beyond personnel.   
 The results of the 2011 Fermanich research study showed that music 
(along with science and foreign languages) had the highest per pupil personnel 
costs among subject areas.  Studies differ by the classes/ensembles used, 
number of students per class, and number of class meetings per week.  In 
Fermanich’s (2011) study, general music courses also had among the lowest 
student-teacher ratios.   
 The majority of funding for the music programs was shown to come from 
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course fees, fundraising, donations, ticket sales, and grants.  As a result of this, 
all of these sources of funding are necessary because the district does not fully 
fund the activity.  Music programs rely on outside funding to survive.  None of the 
district’s federal revenues were used to support its music programs.  Booster 
club accounts, which in some cases account for tens of thousands of dollars, 
were often used to subsidize larger music programs, such as high school 
marching bands.  Booster club budgets, however, are not reflected in district or 
school budgets (Fermanich, 2011).  Boosters are a large part of the school and 
community.  The parents of Springfield, Missouri band students took the idea of 
supporting their schools to a cooperative level.  The county has five high schools 
and the band programs were continually struggling for sponsorship.  In 2001, the 
Springfield Band Boosters was formed, consisting of 1,200 students and 2,000 
parents.  The money from all fundraising events was evenly distributed among 
the bands (Mellon & Janesch, 2014).  However, equal supplemental resources 
do not always offer the same opportunities.  If a school has more resources at 
the outset or requires more resources to accomplish the same task, the end 
result will be different.  Justice is about equity and fairness, and less about 
equality and sameness.   
 Another variable that was not measured for Fermanich’s study was the 
decisions that principals made regarding the number and types of electives 
offered at their schools as well as the appropriation of funds and resources for 
those courses.  Support of the school administration can have a positive effect on 
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student participation in music courses.  On average, the schools that spent more 
on music programs (specifically, instrumental music), had a higher enrollment in 
those courses (Fermanich, 2011).   
II.  Issues of Funding and Access 
 Educational funding has been researched and reported on at length 
(Belfield & Levin, 2007; Ladd & Hansen, 1999; Purpel, 1989).  It remains a major 
topic in education.  Schools rely on state, local, and parental support.  Federal 
government money makes up a small percentage of public school budgets.  
Public schools must devise plans to give students every opportunity to succeed 
despite economic hardships.   
Funding, and how to best use those funds, permeates all areas of 
education including the fine arts.  Parents and administrators have nothing to do 
with funding a school.  Funding is the responsibility of the state government, 
although local educational agencies (LEAs) have some taxing authority.   
 Inadequate school funding is an obstacle for many teachers.  This is 
reflected in the lack of equipment and materials.  Underfunded schools often 
have computer and science laboratories that are in desperate need of renovation 
and upgrades (Grossman, 1998).  These are also schools that will opt to hire 
recent graduates over experienced teachers to save money on salaries 
(Grossman, 1998).  According to the U.S. Department of Education’s National 
Center for Education Statistics (NCES), “students in high-poverty or high-minority 
schools are in desperate need of expert, high-quality teachers if their 
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achievement and attainment are to improve, yet they are almost twice as likely as 
other students to have novice teachers” (AEE, 2005, p. 2).  Belfield & Levin 
(2007) commented: 
In the United States we typically view educational inequality as a 
challenging public policy issue because of its implications for social 
justice.  If life chances depend so heavily on education, then it is important 
that educational inequalities be redressed in order to equalize 
opportunities in a democratic society. (p. 1) 
The federal No Child Left Behind (NCLB) law was designed to serve the nation’s 
poorest children by providing a quality education to every American student.  In 
similar fashion, individual states have all adopted changes to their educational 
standards that are based on the premise that “all children can learn” (Belfield & 
Levin, 2007, p. 256).  NCLB did not say “no arts,” but the biannual testing 
assessment placed the focus on reading and math.  “Many programs have 
experienced a reduction of funding, scheduling issues, and lack of teaching 
space and time” (Hazelette, 2006, p. 13).  Therefore, the impact has been felt 
dramatically in the arts.  Students have experienced reduced music instruction or 
have been denied access to arts and music classes because they must attend 
remedial core classes.  More money is directed toward materials and subjects 
geared to standardized testing rather than arts and humanities courses.  In many 
cases, the funds that are mandated to hire teachers for the NCLB initiative are 
used for reading, science, and math, often at the expense of the arts (Pederson, 
2007).  Sanders (2014) reported: 
Whatever the source of funding, instrumental music programs are 
competing for dollars with other programs, forcing some instrumental 
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programs to downsize, move out of the school day, or become fee-based. 
Music programs continue to adapt in order to stay viable in this 
educational climate, but it is not clear that these adaptations are 
sustainable in keeping instrumental music available to all students who 
want it. (p. 21) 
 
In the 1990 case of Abbott v. Burke II, New Jersey’s Supreme Court made the 
following comment in response to not funding underprivileged children.  The 
following quote was taken from Belfield & Levin (2007). 
If the claim is that these [disadvantaged] students simply cannot make it, 
the constitutional answer is, give them a chance.  The Constitution does 
not tell them that since more money will not help, we will give them less; 
that because their needs cannot be fully met, they will not be met at all.  It 
does not tell them that they will get the minimum, because that is all they 
can benefit from. (p. 260) 
 
 Heimonen (2006) studied music education rights in the Nordic countries.  
A law exists to preserve the right of all citizens to have access to artistic and 
educational activities.   
The right to general music education in particular is strong and is based 
on legislation and legal principles (such as the principles of equality).  
However, the practical conditions in schools and the diminishing number 
of music lessons have been the subject of serious discussion on more 
than one occasion.  Moreover, the right to extracurricular music education 
(which is more dependent on municipal financing and decision making on 
the local level) has to be justified with convincing arguments. (p. 127) 
 
Heimonen’s argument further emphasizes that music has an important role in 
Nordic countries, but it is not always safe from budget cuts in current educational 
economic conditions.  Legislation in each Nordic country strongly supports 
equality of music education, but they are still forced to confront those in charge of 
spending to release funds in order to keep their programs viable. 
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Possible Revenue Resources for Music Education Programs 
 There are five potential revenue resources for music education programs: 
taxes and state aid to education, fundraising, gifts, and grants (Johnson, 2008).  
Each method of raising funds has the potential to earn substantial amounts of 
money.  Working toward each goal with help from school administration can 
procure revenue for a program in need of instruments and other resources.    
Taxes and state aid.  The majority of a school’s general fund comes from 
state taxes, which are allocated based on student population (Roza, 2010).  
Schools also benefit from local property tax.  Property taxes support most of the 
local government funding.  Those with more property are able to collect more and 
keep taxes low.  The poorer communities may have to pay higher taxes and still 
raise fewer funds to support the schools.  NewAmerica.org (“Pre-12 Financing…, 
2015, para. 12) stated: “This can often mean that children who live in low-income 
communities with the highest needs go to schools with the least resources, the 
least qualified teachers, and substandard school facilities.”  Due to the lack of 
assessment in the arts, supervisors must advocate for the program and 
emphasize its importance to the school and community 
Fundraising.  An avenue for fundraisers is to utilize parent booster 
organizations.  “Thousands of dollars are raised each year by parent 
organizations to send a school sports team, band or choir to a variety of unique 
educational experience” (Corral, 2001, p. 1).  According to Hansen (2002), 91% 
of school music programs participate in fundraising activities.             
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Grants.  Grant writing is another inventive way of earning money for a 
school music program.  If properly done, grant writing is a way for directors to 
fund the larger, more expensive item or trips that most fundraisers simply will not 
cover.  Directors should take the time to investigate their professional area of 
expertise to find out who offers educational grants and what the requirements are 
for application.  Grants can add as much as $10,000 or more to a program just 
for taking time to fill out paperwork and promote the band (Johnson, 2008).  
Grant-writing is challenging to some parents and administrators because they are 
not equipped to complete the process or simply have a lack of understanding.  
Preparation is the key to a favorable outcome.   
Philosophy of Competition and Music Education 
 The controversy of including competition in the field of music education 
has been debated for years.  Reimer (1989) and Elliott (1995) suggest that 
competitions have had such a powerful impact that they have negatively affected 
music education.  They propose that the teacher prioritizes winning to the point 
that the aesthetic appeal of the musical performance is impaired.  However, band 
competitions and festivals remain an integral part of the American educational 
system (Miles, 1993).  Sullivan (2003) reported that, due to the popularity of 
competition, many band directors feel pressured to include these events as part 
of their curriculum. 
Opinions on music competition are as varied as the teachers in the 
classrooms.  “Music educators disagree on preferred uses of competition or 
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noncompetition in their classroom goal structures and the resulting 
consequences” (Opsal, 2013, p. 1).  Some compete because it is a job 
requirement.  Others make the decision to do it or not because of their own 
educational philosophy.  Then you have those directors who simply love the 
activity.  “Many musical educational experiences avoid competitive settings to 
promote the unity and dependence of the ensemble as a whole” (Opsal, p. 4).   
 Kohn (1986) advocated against competitions, voicing his opinion that 
winning for one person comes at the expense of another.  In 1993, Kohn 
compared getting a low rating, or a goal that that one viewed as attainable, the 
same as receiving a punishment.  Opsal (2013) commented, “Therefore, low-
achieving bands, whether highly motivated to perform or not, may pay the costs 
when the adjudicators or other outside sources eliminate the possibility of 
attaining the numerical goal they desired” (p. 6).  Instead of competition, Kohn 
promoted cooperation, working together to reach a common goal.  Opsal (2013) 
referred to competition in terms of an extrinsic motivator, specifically noting that it 
could “uphold or erode” the value of music.   
Comments and ratings from judged band contests may not accurately 
reflect students’ application of these factors-technical accuracy, quality of 
sound, stylistic communication, historical relevance, and emotional 
involvement-and may actually limit students in the freedom of self-
expression and directors in the range of music studied.  As a result, 
students’ genuine, lasting interest in music may shift to a more superficial 
desire to win. (Opsal, 2013, p. 4) 
 
Kohn (1993) also reports that, in schools, response-driven behaviors make the 
educational subject a means to an end rather than an end in itself.  “An 
 41 
 
exaggerated focus on competition in a band classroom can take an elective 
subject typically viewed as fun and make it into only another source of winning 
something rather than an enjoyable activity” (Opsal, 2013, p.9). 
Howard (1994) noted that a majority of students are enthusiastic and are 
passionate about the idea of performing at a contest.  Rohrer’s (2002) findings 
showed an amazing initial support of competitions that decreased over time.  The 
dilemma band director’s face is inconsistent support.  Many successful band 
programs exist because there are stable booster clubs with band booster parents 
determined to support the needs of the program.   
 In 2014, Lancaster County Bands, Pennsylvania, formed a Lancaster 
Marching Band Coalition.  Six county marching bands joined together to form a 
noncompetitive marching band.  Band directors of the six programs stated the 
main reason for changing to the noncompetitive format was the time commitment 
(Mellon & Janesch, 2014).  One of the band directors commented, “We were 
dealing with students not wanting to participate in the program simply because 
the amount of rehearsal time versus the amount time they have to get all their 
school work done” (Mellon & Janesch, 2014, p. 1).  Directors from this study 
report that their programs are growing with less rehearsal time required.   
The directors in the Lancaster Marching Band Coalition calculated that 
some competitive programs were spending between 20 and 24 hours a week at 
rehearsals and competitions.  One director said, “Competitive bands are 
expensive” (Mellon & Janesch, 2014, p. 2).  However, they also remarked that 
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costs of competitions are a “small consideration” of the reason to participate in 
noncompetitive venues.  Travel was listed as a significant cost, especially when 
contests were held outside of the county.  By participating at noncompetitive 
events, they were able to do more with their kids on less money (Mellon & 
Janesch, 2014).   
 Directors have more creative freedom when engaging in noncompetitive 
contests.  The show is geared for entertainment rather than ratings.  Students 
also commented that noncompetitive marching band forced the members to 
focus on improving their performance as individuals and as a band rather than to 
please a judge.  One band parent remarked on the changes in the organization 
since the decision was made to go noncompetitive.  In addition to the stress level 
being reduced for the parent volunteers, she noted a 25 percent increase in band 
membership (Mellon & Janesch, 2014). 
 An example of a competitive group turned noncompetitive is the former 
Star of Indiana Drum and Bugle Corps.  James Mason, its creator, envisioned an 
ensemble that combined brass, percussion, and color guard performing on an 
indoor stage.  This became the Broadway sensation known as Blast.  Since its 
premiere in 1998, Blast has won a Tony, an Emmy, and other awards, all without 
the use of competition.   
Band directors must assess the value of participating in competition.  First 
of all, competition in a group setting, such as marching band, develops 
camaraderie and personal skills.  Researchers at the Institute for the Study of 
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Youth Sports at Michigan State University report, “Kids who participate in 
organized sports do better in school, have better interpersonal skills, are more 
team oriented, and are generally healthier” (Chen, 2015, para. 6).      
When children and teens participate in group competitions and activities, 
they learn skills that apply to opportunities both on and off the playing 
field. Through competition, teens establish a solid work ethic that values 
practice and rewards determination.  Teenagers enhance skills in self-
reliance and team interaction, and develop new structures of self-
motivation, discipline, and personal responsibility.  (Chen, 2015, para. 5)   
 
Writing for Marching.com, experienced teacher, music businessman, and  
 
performer Rob Stein (2008) addressed the importance of competition stating: 
 
Winning is always fun, but again, in this sport there really is no defense. 
Your group will perform their show and have no influence whatsoever on 
anyone else. The focus of the season should be the journey to the 
destination; working hard, making friends, making fun memories, etc. 
Should you be rewarded for the performance of your group, then you will 
have another memory to add to the season. If not, your students will still 
be content with the journey they have taken together and the lessons they 
have learned, and will not have their emotions diminished by the lack of a 
trophy. The question in the title of this article asks how important 
competition really is; to answer, it is as important as you wish to make it. 
(para. 6)   
 
Stein (2008) discusses sports, but music is much like athletics.  For instance, 
Drum Corps International (DCI) hosts competitions every summer and their catch 
phrase is “Summer Music Games.”  Sports and music both demand drive and 
ambition to be good at your “game.”  Athletic teams and competitive marching 
bands vie for championships.  It creates an inner drive in staff and students that 
propels the activity.  Because of this aspect, music and sports will always be 
compared for their “winner takes all” attitude.     
Marching band directors have the ability to prepare their students for a 
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fun, productive learning environment.  Competitive marching band is an exercise 
in discipline for the entire group.  Many times in life it is not about getting to the 
finish line, but rather the experiences you have along the way that matter the 
most.     
Practical Concerns for Participation in Contests and Festivals 
 As bands prepare for participation in contests and festivals, numerous 
practical concerns arise that may affect the outcome.  In this section, topics 
covered are funding, quality of instruments, rapport with music publishers, 
teacher attitude, and quality facilities. 
 Budget items.  Stevens and David (1994) described the daunting task of 
limited budgets.  “The challenge facing music educators today is to provide 
students with an enriching program of music instruction within a changing 
education environment” (p. 19).  The biggest challenge is funding.  Wasiak 
(1997) showed a direct link between opportunities for students to participate to 
the availability of instruments, instructional material, and repertoire.  He also 
correlated the importance of governmental money to the development and 
sustenance of school bands.  Brown (1994) investigated educational policies of 
bands.  Availability of funding was found to be a pivotal factor in development of 
programs.   Kay (1996) studied middle school students in Southern California 
and concluded that the poverty of the region had an effect on the participation of 
students in band.  She pointed to the student’s inability to participate due to the 
school’s lack of funding.  “There is a need for schools to provide instruments to 
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students from all lower income families on which they can learn to play” (p. 109).  
Kay’s study does not precisely speak of competition, but if students do not have 
the ability to be successful in middle school, they will not be able to succeed in 
high school.  Those schools with marching bands are also very aware that a lack 
of money means no marching program.   
“In order for a marching band to be successful in today’s society, 
participation at festival and contests is likely to be a high priority.  Unfortunately, 
this success comes at a high price both educationally and emotionally” (Sullivan, 
2003, p. 54).  Rockefeller (1982) stressed the need to support band programs by 
calling competitive marching bands “big business.”  Directors spend thousands of 
dollars on customized written shows including drill, music, choreography, 
clinicians, uniforms, and travel.  In addition, the major national competitions have 
substantial registration fees required to participate.  A large portion of the money 
does not come from the school but from the parent booster organization.  
Funding is extremely important to an arts program, and every director should find 
a way to increase funds to give the students the opportunities they deserve. 
Parent booster organizations.  Music programs have come to rely 
heavily on support of the parent booster organization to survive.  The 
Instrumentalist (“1993 Survey…”) stated, “Overall the average instrumental music 
program received 53 percent of its dollars from sources other than the school 
board” (p. 16).  An additional quote stated, “School boards have paid an ever-
diminishing share of the cost of music programs, which have increasingly relied 
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on fund raising activities, ticket sales, and other activities during the [past] 
seventeen years” (p. 18).  Without funding from the parent booster organizations, 
high school instrumental music programs would not exist as they do today, 
especially not at the competitive level that has become expected.  Corral (2001) 
conducted a case study focusing on high school booster programs.  An assistant 
superintendent from Orange County, California, was interviewed and his views 
on booster clubs were “positive but apprehensive” (Corral, 2001, p. 47).  He did 
acknowledge that the purpose of a booster program is to support students when 
the district cannot.   
More specifically, in the areas where the district does not provide financial 
support, he identifies the roles of boosters to assist the program by raising 
funds to accomplish whatever goals they have set.  An example would be 
traveling expenses.  The district does not provide the schools with the 
financial support to take lavish trips, yet many athletic teams and bands 
travel to locations such as Hawaii or Canada for tournaments and 
performances.  (Corral, 2001, p. 47)   
 
Regarding the course of study for these bands, who drives the curriculum?  Do 
parents or directors decide what and how music is taught?  In many situations, it 
appears that parents’ expectations for continuing a tradition drive curriculum and 
not the actual needs or desires of youth; though, the youth exhibit similar desires 
as their parents. 
 Johnson (1997) and Vroman (1994) further explored the importance of 
parental involvement to high school band programs.  Johnson (1997) stressed 
that even though boosters are often looked upon as monetary supporters of 
music programs, their overall purpose was to assist in creating a positive 
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environment for the entire program.  Band directors have long recognized the 
importance of parental support to the development of a strong instrumental music 
program.  Time given by the parents of considerable value and the camaraderie 
and support for the students is invaluable.   
In today’s academic world, it is important that parents stay involved and 
aware of the situation surrounding music in the schools.  Vroman (1994) added: 
If instrumental music, especially band, is to retain a place in the curriculum 
of the schools in the twenty-first century, then it may be crucial that efforts 
be undertaken to involve the parents more closely in the academic [in the 
sense of musical achievement] aspects of their children’s musical study. 
(p. 145) 
 
Quality of instruments.  The quality of a student’s instrument directly 
impacts their ability to be successful at competition and festivals.  Bobbett and 
Bobbett (1991) compared student’s musical independence on professional 
instruments versus other instruments.  Those playing professional instruments 
scored significantly better.   “Students who owned their own band instrument 
scored higher while students using school instruments scored lower on all 
subtests and grand total score” (p. 13).  They concluded that the students’ ability 
to buy an instrument was positively related to success in instrumental music.  
Since the opportunity to have instruments is linked to a higher economic status, 
they concluded that students from wealthier areas would be more likely to 
succeed in instrumental music.  Furthermore, the Music Educators National 
Conference (1994), in stressing the importance of a quality music education, 
suggested: 
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The use of technology should increase the student’s ability to synthesize, 
integrate, and construct new meaning from a wealth of new resources and 
information.  The effective results should be that students come to 
understand the relationships among technical means, artistic technique, 
and artistic end.  The availability of a good working instrument is the entry 
point of artistic expression. (p. 78) 
 
 Bobbett and Bobbett’s (1991) study was discussed above in terms of 
student achievement in relation to instrument quality.  But, the data also show 
socioeconomic concerns on achievement in band.  “Rural band students 
participate in band, but what are the characteristics of their band programs, and 
what are the primary and secondary influences on the student’s musical growth” 
(pp. 23–24)?  The data suggest that community opportunities may be different for 
various locations.  
Private lessons.  Lucy Green (2001) addressed an issue within music in 
education, specifically dealing with how money leads to benefits in the area of 
music. 
Furthermore, many children who did not have access to free instrumental 
tuition, could not afford private lessons.  Therefore, while music education 
was in theory offered to all children equally, in practice, children from 
some particularly interested, committed or better-off social classes were 
more likely to benefit from and succeed at music in school, to the 
detriment of children from other social classes. (p. 53) 
 
Philpott (2001) expanded on this idea by combining the availability of music 
lessons with the quality of music instruction.   
The quality of opportunity offered to youngsters by instrumental tuition is 
usually of a high standard, and long may this flourish and develop.  
However, there is a double issue of equality of opportunity which arises as 
a consequence for those who cannot afford instrumental tuition, and for 
the extra advantage offered to the general curriculum for those who can. 
(p. 156) 
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 The issue of equality of opportunity, unlike achievement in other academic 
fields, is largely determined on the level of accomplishment outside of the 
classroom setting.  Unfortunately, this hinges on the financial ability of the 
parents to pay for extra training.  Unlike paying for services such as lessons for 
core classes, many parents do not feel the same urgency to spend money on 
extra musical lessons because most supplementary lessons are provided for 
students when a subject is difficult.  With respect to musicians, they are 
perceived as the most capable of students, adept enough to learn the material 
without the aid of a private instructor (Philpott, 2001).    
 In a profile of community band members, Bowen (1995) found a 
correlation between private lessons and band participation.  He concluded that 
private instruction was an integral part of effective musicianship and therefore, 
success at contests and festivals.  Siebenaler (1997) found a pattern of 
instructional technique used in private lessons very similar to what is used in 
classroom settings, but the design was for an individual student rather than an 
entire class.  He explained that in an effective music lesson, “progress shifted 
frequently and had the following pattern: simple components of the performance 
task, repeating the sub-skill for mastery, then putting the sub-skill into context or 
moving on to a new aspect of the performance” (p. 19).  Siebenaler stated that 
the advantages of private lessons would provide motivation to all students, even 
those who were not studying outside of the academic classroom.  He concluded 
that private instruction was a positive experience for the music students and this 
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development aids in the development of bands at contests and festivals.  
Townsend (1991) studied the correlation between private lessons and ability to 
sight-read.  Significant relationships were found between sight-reading and the 
number of selections performed and sight-read.  He also concluded there was a 
relationship in participation in band and private lessons suggesting a relationship 
between private instruction and successful performances at contests and 
festivals. 
Travel concerns.  Discussing travel concerns, Martinez (1987) surveyed 
elementary and secondary schools in Albuquerque, New Mexico.  He found that 
students and parents raised thousands of dollars to pay for extra services not 
covered by the district or individual schools.  Most of the money raised was to 
pay for travel to contests.  Ross (1992) wrote an article criticizing the amount of 
money spent on band travel expenses to and from contests.  When discussing 
this form of trip, he calls it a “worthwhile trip both educationally and socially” (p. 
26).  But, as Ross further explains, “It makes no sense to send a school group 
thousands of miles for an extended trip that costs so much money that fund 
raising begins to becomes as important as rehearsing the music for the tour” 
(Ross, 1992, p. 26).  When the focus of a band program turns to anything non-
musical, it is time to rethink priorities.  
Summary 
 High school marching bands are highly visible ensembles that perform at 
numerous events during a typical season.  For such a group to materialize, band 
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directors rely on sufficient funding, proper equipment, adequate staffing, and 
parental involvement.   
 The research covered represented literature on topics that impact a 
marching band director’s decision to perform in competitive events.  Subjects 
focused highly on the issues of resources, directors’ choice, and parental 
involvement.  These areas were often the factors that determined if a band 
competed at all.    
All instrumental music programs experience financial hardships with no 
regard for the socioeconomic status of the school or the amount of resources in 
possession.  Regardless of the expense, these programs are beneficial and 
necessary for school children.  “Music education should not be overlooked when 
considering equality of opportunity of education…. American school districts 
continue to strive to provide equal opportunities to all students, regardless of 
income” (Deisler, 2011, p. 11).     
 A Challenge for music education has always included inequality.  Reimer 
(2009) stated: 
Music, while it certainly is identifiable as a particular phenomenon with its 
particular ways to think and act, is also, just as all other domains, 
inseparably connected to and implicated in political issues.  Everything, 
after all, is political, and therefore intimately embroiled in issues of equity 
and social justice.  So by necessity we must be political first, and musical 
as subordinate to that primary obligation. (p. 174) 
 
To be successful as music educators, we must first get past the political issues 
that stand as obstacles in the path of education. 
 All students should have access to instrumental music education 
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regardless of socioeconomic status.  Wright (2010) responded to musical rights: 
If democracy implies equal access to the goods and rights of society, then 
access to satisfactory music making should therefore be amongst those 
rights.  It is simply not good enough that many, if not the majority, of music 
education systems around the world are exclusive, elitist and hegemonic 
to the end that vast numbers of people consider themselves unmusical. (p. 
278) 
 
Opportunities with music education should be fair.  Tim Lautzenheiser (n.d.) 
stated: “It is evident music education should be experienced by every student.  
We, as a culture, will be best served if the hearts and minds of our youth are 
filled with the knowledge and the understanding of music.”  Regardless of 
income, race, gender, or geography, all students are entitled to an equitable 
music education. 
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Chapter Three 
 
Methodology 
 
This causal-comparative study examined high school marching bands that 
have performed in Bands of America competitions from 2010–2014 to analyze 
finances and other resources utilized to participate.  High school bands from 
across the United States were compared to determine the amount of resources 
invested by each program.   
The following research questions were proposed: 
1. What were the primary sources of resources for bands in this 
study?  
2. What were the primary resources for the bands in this study? 
3. How did the resources required prohibit participation in 
competition? 
4. How did location (urban, suburban, or rural) affect a band director's 
decision regarding participation in Bands of America Grand 
Nationals marching band competition? 
5. How did a teacher’s years of experience and teaching duties affect 
a bands’ participation in a Bands of America national marching 
competition? 
6. How was SES data related to directors’ choices concerning 
competitive circuits? 
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Survey Design 
I obtained data for this study by conducting an online survey of 
competitive high school marching band directors.  Online surveys are the ideal 
methodological choice when sought from a specific population from 40 states 
across the United States (Andrews, Nonnecke, & Preece, 2003).  Advantages to 
an online survey are: low costs (reduced overhead and zero postal service 
charges); design flexibility (cuts down on errors); rapid deployment and return of 
surveys; automated, real-time access (data entered and stored automatically); 
convenience for respondents (work at their own pace); and no interviewer 
(respondents should be more willing to share details).  Some drawbacks to an 
online survey include: sample group information (incorrect emails); no interview 
(clarity issues, less reliability); and lack of participation from respondents 
(Gingery, 2011). 
Results were analyzed using logistic regression to measure likelihood of 
participation associated with budget and additional resources.  The results of the 
analysis ranked the influence of the variables, assessed their interaction effects, 
and evaluated the impact they have on each individual band assessed.  The 
remainder of this section also includes information on design, survey 
construction, survey pilot, and procedures for administering the survey.   
Survey Instrument 
The questionnaire was researcher-designed, web-based, and 
administered through Qualtrics (see Appendix A).  Advantages to using online 
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surveys versus mail-in or in-person interviews were: low cost, fast response 
times, non-pressured environment, and anonymity (Fowler, 2009).  The surveys 
were brief to encourage maximum participation (Gall, Gall, & Borg, 2007).  After 
agreeing to the terms of the informed consent, the participant was taken directly 
to the questionnaire and was asked questions pertaining to geographic location, 
history as a teacher, courses taught, school statistics, and most importantly, 
finances of the band program.  The remaining questions were related to the 
marching band’s resources, and other aspects that attribute to the opportunity to 
perform.   
Each questionnaire consisted of twenty-four questions and took each 
participant a maximum of 15 minutes to complete.  The survey contained various 
types of questions: multiple choice, drop-down boxes, text entry, and constant 
sum.  Multiple-choice was used on 14 of the questions; it was the best choice 
when there was a definite answer.  Drop-down boxes were selected when the 
range of answers was much wider.  Text entry was the method of choice on six 
of the questions that required open-ended feedback from the participants.  
Specific details were needed that could only be recorded in this manner.  Finally, 
constant sum was chosen for the question requiring directors to assign a 
percentage of budget money spent on various aspects of the marching band 
program.  The response form was structured so that all respondent’s answers 
must total 100% for Qualtrics to accept their answer.  A variety of techniques was 
used to obtain all details needed to analyze data of predictors that influenced 
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why band directors made choices regarding participation in marching band 
competition.            
Survey pilot.  Prior to the study, a pilot survey was conducted with a 
representative selection of band directors not involved in the project.  Thirty 
directors were chosen because they have been involved in past competitive 
marching band events.  They were selected from various programs throughout 
the United States and asked to respond within two weeks.   
The pilot study was specifically conducted to: 
1. Test the functionality of the survey instrument. 
2. Determine if the expected time frame for completion of the 
questionnaire was adequate.  
3. Familiarize the researcher with administration procedures. 
4. Allow participants the opportunity to give feedback and suggestions 
to improve the survey. 
Based on the pilot survey, no content changes were made.  Suggestions 
from the directors led the researcher to alter a few words on the survey for 
clarification purposes. 
Identification and selection of participants.  Participants for the study 
(n = 224) included high school band directors who have competed in marching 
band competitions between the years of 2010–2014.  Two distinct groups were 
compared: one that has competed in Bands of America national marching band 
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competitions versus a second group that has competed in other marching 
competitions, such as state, regional or local level events. 
Prior to the start of the research, the list of bands that have qualified for a 
Bands of America national competition over the last five years was retrieved from 
the organization’s website.  (Throughout this process, the organization’s identity 
was kept anonymous.)  Bands were grouped by state.  The process yielded 746 
eligible bands.   
For the comparison group, I identified competitive bands that did not 
compete in a Bands of America national competition by browsing local, district, 
and state marching competition websites.  I selected 746 bands, with a 
distribution by state that was the same as the first group.  I looked up directors’ e-
mail addresses on individual school websites.   
Survey administration.  An introductory e-mail was sent to the potential 
participants one week prior to launching the survey instrument (see Appendix B).  
Advance notice has been shown to increase response rate (Gall et al, 2007).  A 
link to the questionnaire was e-mailed to potential participants on the launch date 
(see Appendix C).  All responses remained anonymous.  Data were stored on a 
personal, password-protected computer only accessible to the principle 
investigator and her research team.  The research team consisted of the principal 
investigator, dissertation supervisor, and statistician.  The data were stored and 
will be kept seven years for potential use in future research.  
The survey began with informed consent.  After the participant agreed to 
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the terms, he was taken directly to the questionnaire (see Appendix A).  Follow-
up e-mails were distributed at 14 and 21 days after the initial launch date to those 
who had not completed the questionnaire (see Appendix D).   
Data Analysis   
Data were analyzed using logistic regression to study bands from 40 
states across the United States to compare the amount of financial support, 
socioeconomic status, and other resources received by each program.  The 
socioeconomic status (SES) percentage for each school was derived by 
combining the total of free and reduced lunch and dividing that number by the 
total enrollment.  These data were taken from the National Center for Educational 
Statistic (NCES) Public School Report, 2014.  These results, along with charts 
and graphs of this data, are further discussed in Chapter 4. 
Data were organized into categories, variables were examined using 
logistic regression.  The likelihood or probability of performance participation was 
determined based on the answers provided on the questionnaire.  The answers 
were then analyzed to see if the variables had the potential to influence the 
outcome.  Garson (2014) explains the use of logistic regression: 
[It] can be used to predict a categorical dependent variable on the basis of 
continuous and/or categorical independent variables; to determine the 
effect size of the independent variables on the dependent variable; to rank 
the relative importance of independent variables; to asses interaction 
effects; and to understand the impact of covariate control variables.  The 
impact of predictor variables is usually explained in terms of odd ratios, 
which is the key effect size measure for logistic regression. (p. 10) 
 
The analysis allowed the researcher to estimate the importance of the variables, 
 59 
 
determine their collaborative effects, and understand the impact on each 
individual band.  This test helped deduce probability of competing in a national 
competition by comparing independent variables (location, years taught, roles, 
non-contracted staff, bands by size, budget versus expenditure, and show items) 
so an educated prediction can be formed.         
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Chapter Four 
 
Results 
 
This causal-comparative research study focused on bands that competed 
at contests and festivals, both national and non-national, to analyze resources 
(such as funding, equipment, staffing, and parental involvement) utilized to 
participate.  I sought to find out if finances and other resources play a role in a 
band director’s decision to compete at various levels. 
The survey (see Appendix A) contained 25 questions requesting 
information about factors that influence a band director’s decision to participate in 
competitive marching band.  A total of 1492 surveys were distributed:  796 were 
disbursed to directors who conduct groups that attend a Bands of America 
national marching event and the remaining 796 were sent to directors that 
competed in local, district, regional, and state events.  1492 was the number 
chosen because there were 796 bands that participated in competitions that were 
part of the Bands of America circuit used in this study.  A second group of 796 
was then chosen to have equal groups of national and non-national competition 
bands.  The return rate was 17.2% (224 surveys).  National competition bands 
returned 136 surveys and non-national competition bands returned 120 surveys.  
Visser, Krisnick, Marquette, and Curtin (1996) investigated the effect of response 
rate and reported the following that surveys with lower response rates (near 
20%) yielded more accurate measurements than did surveys with higher 
response rates (near 60 or 70%). 
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Response rates tend to be lower for internet surveys than for other forms 
of questionnaires (Cook, Health, & Thompson, 2000; Couper, 2000).  If the 
17.2% response rate in this study is compared with Dillman’s expectations of 
70% (Keller, 2014), the results are well below the expected numbers and pose a 
limitation for the research.  However, Visser, Krosnick, Marquette, and Curtin 
(1996) all minimized the problems encountered by low response rates.  A chi-
square test of association for was for responding was performed.  No association 
was found between a region and whether a survey was returned (X2 = 6.73, df = 
4, p = .15).    
One question on the survey asked, “Have you attended a Bands of 
America national marching band competition in the last five years?”  Answers to 
this question were the basis for splitting the respondents into two categories for 
analyzing results.  Of the surveys returned, 53% were from directors of bands 
that have competed in a Bands of America contest; 47% were from directors who 
competed in local, district, regional, or state competitions.  
Geographical Breakdown of Surveyed Band Directors 
 The questionnaire was sent to directors in 40 U.S. states.  For analysis, 
the states were group into five geographical areas: Midwest, Northeast, 
Southeast, Southwest, and West (see Figure 1).  The five regions were based on 
the recommendation of National Geographic (2012).     
A common way of referring to regions in the United States is grouping 
them into 5 regions according to their geographic position on the 
continent: the Northeast, Southwest, West, Southeast, and Midwest. 
Geographers who study regions may also find other physical or cultural 
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similarities or differences between these areas 
(nationalgeographic.org/maps/united-states-regions/). 
 
The map created by National Geographic was redesigned by Maps of the World 
(www.mapsofworld.com) to accommodate the needs of this project (see Figure 
1). 
 
Figure 1.  Map of the United States by regions as used in this study  
 
The state of Texas had the highest response rate.  The Northeast region 
had the highest percentage at a national competition, but they also had the 
lowest number of bands participating in this study.  The Midwest had the highest 
return rate on their questionnaires (see Table 1). 
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# of Questionnaires 
Distributed 
# of Surveys 
Returned 
Response 
Rate 
Midwest 
Region 
436 86 19.72% 
Southeast 
Region 
390 63 16.15% 
Southwest 
Region 
366 51 13.93% 
Western 
Region 
190 38 20.00% 
Northeastern 
Region 
90 9 10.00% 
 
Table 1. Number of questionnaires distributed, returned, and percentage of 
response rate 
 
 Region versus attendance was examined using data to see if there was a 
meaningful connection.  The distribution of responses by competition type was 
similar for the Midwest, Southeast, Southwest, and West.  In those four regions, 
an average of 44.7% of respondents had attended national contests and 55.3% 
had not.  In all four regions, there were more bands not attending national 
contest.  The Northeast was the only region with a large difference between the 
bands that attended Bands of America national competitions and non-national 
competition bands.  The national competition percentage was 88.9% and the 
non-national competition percentage was 11.1% (see Figure 2).  The Midwest 
and Southeast had the highest number of participation in Bands of America 
events.  Both regions are in the closest proximity to the location of national finals.  
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Figure 2. Attendance at national versus non-national competition 
 
Further analysis divided the locations into urban, suburban, and rural 
schools.  This was decided by using answers from the following survey question:  
“Do you teach in an Urban, Suburban, or Rural area?”  Of the three groups, the 
only one with a higher “yes” than “no” percentage in regards to attending national 
marching competition was the suburban location. In contrast, the rural location 
was almost 70% “no” in response to the question of attending Bands of America 
events.  No association was found between a region and whether a survey was 
returned.    
The Effect of Teachers’ Experience and Duties on Participation in Marching 
Band Competition   
Study participants were asked to respond to questions about their number 
of years taught. The group with the highest overall participation rate as related to 
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experience was also those who have taught for 25+ years (30.1%).  The 
response from the 25+ years’ experience group was convincingly higher than all 
other groups. The survey did not ask if the teachers who have 25+ years of 
experience remained at the same school for their entire career or had multiple 
teaching assignments in various districts.  However, these responses from 
directors who have had many years of experiences instructing marching band 
are noteworthy and add substance to this project.  Ideally, an even number of 
responses would have been received from all varying years of experience.  The 
respondents with additional experience should be able to give different insight, 
especially on the open-ended questions.   
 
Figure 3. Years taught versus the number of survey respondents 
 
Figure 3 is a representation of the respondents’ total years in education 
and their involvement in competitive marching band competition.  Research 
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question two asked, “Was there a relationship between teacher experience and 
duties and bands that participated in a Bands of America national marching 
competition?”  Years taught and participation in national competitive events were 
compared to determine if there were any associations between experience and 
preferred competition format.  Teachers in their first four years were 77% less 
likely to compete in national competitions.  The percentage of band directors who 
participated in national marching band competitions increased around year five.  
In addition to having the additional years to learn their craft, younger directors are 
often responsible for instructing humanities courses other than band.  More 
experienced, established directors normally have a set schedule of band classes 
along with an assistant band director that eliminates teaching out-of-area 
courses.  Notably, the number of band directors who participated in Bands of 
America competitions decreased around year 20 but increased with those who 
taught for 25+ years (see Figure 3).  This data illustrates the burnout rate that 
happens to career marching band directors.  However, for those directors who 
have made their career about marching band, they will compete regardless of 
how long they have been teaching.    
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Figure 4. Years taught versus the number of survey respondents compared to 
whether or not they attended a Bands of America national competition in the last 
five years 
 
Figure 5. Teaching roles versus number of bands that competed in a national 
competition within the last five years. 
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Participants who had additional teaching roles reported the following 
duties: orchestra director, choir director, general music teacher, fine arts 
coordinator, middle and/or elementary school band director, and subject out-of-
area. It was also found that educators whose only job responsibility was to teach 
band were twice as likely to compete in national competition (see Figure 5).   
Teachers whose sole focus is band possibly have time to focus on 
specialized areas of competition.  Conversely, educators in a multi-tasking role 
are frequently doing too many different jobs to devote the time it takes to enter an 
ensemble into an event such as a national competition.  Teachers who also 
teach other subjects in smaller districts with fewer resources may lack community 
support for such events.  
In the questionnaire, directors were asked the following question.  “If 
finances have impacted the marching band competition status in some way, 
please share a short comment about your situation.”  One director responded: 
Our school staff has two directors for a band enrollment of 210 students.  
We have four concert bands that comprise the marching band.  Due to the 
student to staff ratio, it is very difficult for us to compete with schools that 
have the same enrollment with four or more staff members.   
 
A second director commented, “We are extremely short staffed.  We need 
another full time music educator at our school (band is 300 members 10–12) but 
the school and district won’t fund one.”   
Bands of America has a three-tier approach to finals competitions.  Many 
directors and their ensembles compete in regional and super regional 
competition before advancing to national finals competition.  Bands are classified 
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by school size, counting students in grades 10–12 only.  The four-division 
breakdown is as follows: 
 A: 0–600 
 AA: 601– 1225 
 AAA: 1226–1674 
 AAAA: 1675+ 
 Logistic regression found three variables that were statistically significant.  
1. If a marching band has three or more non-contracted staff (i.e., color 
guard instructors, percussion instructors, etc; other non-teachers), the 
odds of participating in a Bands of America national competition 
increased (see Figure 6). 
2. Larger schools attend national competitive events more often than 
smaller ones. 
3. Bands that enter competitions that have a “competitive” judging format   
(rather than performing for ratings only, comments only, or exhibition 
only) are more likely to attend national competitions (see Figure 9).  
Directors who intend to compete at national competition may be 
inclined to gravitate toward competitive events to better prepare for 
their ensembles for the style of judging that will be encountered in elite 
level competition.    
These data reveal a “magic” number of varying types of non-contracted 
staff members that best predicts the likelihood of competing in a national 
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marching band competition is three (see Figure 6).  Non-contracted staff refers to 
staff members who do not have 1.0 full-time equivalent (FTE) appointments as 
music or dance/color guard teachers at the school.  In addition, non-contracted 
also applies to adjunct staff such as a percussion instructor who makes a living 
as an itinerant educator.  Data showed that all help is advantageous, and this 
“magic” number of three different types of instructors might change if you are 
looking at the ideal number for success or students learning.  A director 
commented,  
A school our size is under-staffed.  We compete against schools that have 
no less than 4 full-time directors plus a full-time guard instructor.  They 
also have finances to hire between 3 & 5 additional staff members to help 
with marching season.  You can’t compete with that. 
 
 
Figure 6. Number of varying types of non-contracted staff versus the number of 
bands that attended national competition 
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  Figure 7 displays a breakdown of the number of bands that competed in a 
Bands of America national competition versus local, district, regional, and state 
competition compared to their school size.  There was not a significant difference 
in the percentage of bands participating in Bands of America national 
competitions between the top three school sizes; however, significantly fewer 
bands in the smallest schools participated.  The school sizes refer to total high 
school enrollment, not band enrollment.  However, there was a very sharp 
decline in the first category of school sizes (0–600).  This would suggest that 
competitive bands tend to originate from larger schools.  The number of bands 
that competed in local, district, regional, and state competitions were comparable 
in the smallest and two largest school divisions (0–600, 1226–1674, and 1674+).  
The large increase in numbers for this non-national competition group came in 
the AA school size (601–1225).  This upsurge of participating bands suggests 
that school size influences the level of competition and bands that compete in 
non-national competition most likely fall in the AA school size category.  
 72 
 
 
Figure 7.  Percentage of schools in each class participating in a Bands of 
America national competition 
 
It was also shown that teaching a single level of schooling (such as high 
school only) made a band director, henceforth, the band, more likely to 
participate in a Bands of America national competition (see Figure 8).  Based on 
the odds ratio in the logistic regression, the odds of a band attending a national 
marching contest was in the favor of a group at a 2:1 margin with director(s) 
responsible only for the high school level.  
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Figure 8. Grade levels taught versus percentage of cases (respondents were 
allowed to check more than one answer)   
 
 Judging formats were surveyed.  The overwhelming top choice was 
competitive.  About one-fourth of the respondents noted to enter for ratings only; 
exhibition and comments only were chosen third and fourth.   
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Directors answered an open-ended question with comments about why 
they chose various judging formats.  The question was, “If finances have 
impacted the marching band competition status in some way, please share a 
comment about your situation.”  Some directors stated that some national 
competition bands perform as exhibition only at other local, district, region, and 
state contests.  Other directors disclosed that ratings and comments only was the 
choice early in the season and competitive was the late season choice for 
festivals and competitions.  The reason for switching from ratings to rankings was 
preparation time.  As directors saw progress in their bands, the change was 
made from ratings only to competitive judging formats.    
Two variables were found insignificant: jobs versus grade levels taught 
and number of full-time band directors.  Statistically, it made no difference if a 
band director taught elementary, middle, and high school.  Roles mattered, grade 
level did not.  For example, a band director (his role) could possibly teach 
elementary, middle, and high school without a negative impact on the likelihood 
of his marching band participating in national competition.  However, if a band 
director assumed other roles such as orchestra director or choir director in 
addition to his role as band director, the odds of his marching band participating 
as national competition decreased regardless of how many grade levels he 
taught.  Furthermore, the number of full-time band directors employed by a single 
school was not a significant factor.  Nevertheless, the number of non-contracted 
staff hired was reported to be significant.   
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The Economics of Nationals 
 Competitive marching bands must decide what type of events they will 
attend each season.  Bands in this survey reported attending a variety of 
competitive events (see figure 10).  The most popular were local marching 
contests (94.4%), district/regional contests (58.7%), and state marching contests 
(52%).  As the distance of travel increased, the number of bands attending 
decreased.  Another large competition circuit based in the Northeast (classified 
as non-national in this study), with a presence in 37 states, had the largest 
representation at 20.6%.  The other major marching event(s) category (12.7%) 
included performances at various venues.  They are listed below according to 
geographical region. 
 Northeast: 1.  New England Scholastic Band Association 
2.  Disney World 
3.  Lakeshore Marching Band Association 
4.  Pennsylvania Interscholastic Marching Band     
     Association 
 Southeast: 1.  Festival of Champions 
2.  Southern Invitational 
3.  Middle Tennessee State University Contest of  
                Champions 
4.  Tournament of Champions at Western Carolina  
           University 
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5.  Macy’s Parade 
6.  Virginia Band and Orchestra Directors State   
     Marching Assessment 
 Midwest:  1.  Mid-States Band Association (listed 6 times) 
2.  Disney World Main Street Electrical Lights Parade 
3.  Tournament of Roses Parade 
4.  Many Local Contests 
5.  National Parades/Events 
6.  Bowl Game Competitions 
7.  Indiana State School Music Association Events 
 Southwest: 1.  University-Sponsored “Band Days” 
2.  Bowl Games of America – Alamo Bowl 
3.  Specific to Our Style 
 West:  1.  Northwest Association of Performing Arts 
2.  Marching Band Open Series 
3.  Southern California School Band and Orchestra   
           Association 
4.  Cherry Blossom Festival 
5.  Fiesta Bowl Parade 
6.  Fiesta Bowl 
7.  Hollywood Christmas Parade 
8.  Mother Goose Parade, El Cajon 
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9.  Chicago Thanksgiving Day Parade 
10.  Tournament of Roses Parade 
11.  Puget Sound Festival of Bands 
12.  Veteran’s Day Marching Competition   
 
Figure 10. Non-major national competitions attended by respondents 
 
Of the directors who responded, 94.4% attended local contests, 58.7% attended 
district/regional contests, and 52% attended state contests.  The percentage of 
attendance drops considerably for the contests that require further travel and 
more expense. 
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Budgets and Band Expenditures 
 Each participant was asked a series of questions about band budget, fees, 
resource allocation, fundraising, etc.  Figure 11 and Figure 12 chart budgets and 
marching band expenditures reported by participants in this study.  For the 
annual budgets (Figure 11), 4.7% were not calculated as part of the results 
because they were considerably higher or lower than the average.  These were 
considered outliers, or values that greatly differed from the rest of the data 
(Jones, 2015).  For example, one national competition band reported an annual 
budget of $1.8 million.  The outliers were removed because “….they can have 
deleterious effects on statistical analyses.  They generally serve to increase error 
variance and reduce the power of statistical tests” (Osborne & Overbay, 2004, 
para. 5).       
 
Figure 11. Ranges of annual budgets versus percentage of respondents 
reporting   
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The budgets of each program fall into the ranges above.  The participating bands 
that fell into each category were transferred into percentages.  
 The most frequently reported budget amounts all came from the lowest 
annual budget category.  Listed below are the most common low numbers as 
recorded on the questionnaire. 
Lowest Budget Amounts Reported Number of Times Reported 
$0  54 
$5,000  40 
$10,000  19 
$20,000  11 
$30,000  11 
Table 2.  Lowest budget amounts and number of times reported 
 
Fifty-four band directors disclosed an average annual budget of $0.  With no 
money to spend, this is possibly why so many bands are not competing as often 
and could be the reason many bands opt out of national competition.  One 
director in this situation commented, “I’d like to travel more with the band, but 
with zero budget coming from the school and having to pay for everything, we 
just don’t have the funds.”    
Some of the directors reported much higher than average annual budgets.  
(A comparison of average budgets versus average expenditures can be found on 
Figure 13.)  Listed below are the highest budget amounts as entered on the 
survey. 
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Highest Budget Amounts Reported Number of Times Reported 
$250,000  7 
$290,000  1 
$312,000  1 
$500,000  1 
$1,800,000  1 
 
Table 3.  Highest budget amounts and number of times reported 
 
Directors have to stretch their finances, whether that means focusing all their 
money on one program or evenly dividing resources to allow students access to 
marching and concert programs.  A Midwestern band director stated “We have to 
limit the amount of money that we spend on marching band travel cost in order to 
fund other aspects of the program.”  
Each participant was asked to disclose the amount of money is spent on 
their marching band program each year.  Figure 12 illustrates those results.   
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Figure 12. Ranges of marching band expenditures versus percentage of 
respondents reporting   
 
The most common amounts spent on marching band shows per year and 
their frequency, as reported on the questionnaire, are listed in Table 4.   
Most Common Dollar Amounts Spent on Marching 
Band Shows 
Number of Times 
Reported 
$15,000  16 
$20,000  9 
$25,000  13 
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Table 4.  Most common dollar amounts spent on marching band shows and 
number of times reported. 
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Included in the amounts above are all items marching band director’s 
spent on items and/or services needed during the season.  This may include, but 
is not limited to instruments, costumes, transit, etc.  There will be a variation in 
final spendings because some districts cover the bus expenses and, in others, it 
is part of the expenses the band must pay. 
A summary of budgets and expenditures as compared to level of 
competition was compiled (see Figure 13).  The average difference spent on 
marching activities exceeding the average annual budget from tax dollars for 
national competition bands was $32,544.90.  For the bands that attended state, 
regional, and local contests, the average money spent exceeding their annual 
budget from tax dollars was $13,620.99.  
 
Figure 13.  Average budgets versus average expenditures 
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National competition bands spent 172% of their allotted budget from tax dollars.  
Non-national competition bands spent 161% of their allotted budgets from tax 
dollars. 
 Another topic surfaced as questionnaires were returned.  It was noted that 
some band directors limit the number of students who can participate in their 
marching programs due to travel expenses. When asked how finances impacted 
marching band decisions, this response was given: 
We are limited in the size of our program because the district will not give 
us money to purchase more instruments/equipment.  We have to find all 
funding for equipment in the forms of grants and donations outside of the 
school funding. 
 
One last aspect to consider with decreased funding supersedes the issues of 
program loss.  The reduction of funds, in many cases, leads to the loss of 
teaching positions (Heffner, 2007).  A director from the Midwest commented, “A 
few years ago one of the band director positions was eliminated, ostensibly for 
financial reasons.  The band stopped doing competitive shows and events for the 
next two years.”  In education, students should always be priority number one.  
However, when budget cuts are affecting programs, we cannot forget that 
teachers are adversely affected by an alteration to teaching style or, worst case 
scenario, reduction or loss of jobs.   
Marching band fees.  Individually calculated, the national competition 
bands averaged a band fee of $425 per student while bands who opted to only 
attend state, regional, and local events were much lower at $160.  The average 
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marching band fees for both groups in this study was $292.50.  The range of fees 
was $0 – $1750.   
 
Figure 14.  Marching band fees 
 
California has an American Civil Liberties Union ruling that prohibits 
charging fees for extracurricular activities.  This includes all athletics and 
marching bands.  Coaches and band directors can only ask for donations but no 
one is required to “pay to play.”  A band director from the Western region of the 
United States noted, “Having an uneven financial backing, which varies from year 
to year, hinders our ability to be as successful as our counterparts.  The school 
and district enjoy our successes but, in no way, help finance anything.”  Students 
in California will still join the band, but without fees, and the amount of 
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performances and extracurricular events will be limited.  Bands that would 
normally travel to compete will not have the financial capabilities to continue 
doing so.  The mission of the ACLU is equality, but it is doubtful that the goal will 
be accomplished.  Bands that are strong competitors will find grant money or 
donors that will give them access to competition.  This new ruling may have 
serious future implications for the future of competitive marching band.   
Primary source of income.  Marching band funding is an aspect that 
directors deal with all year.  All respondents were asked to rank the primary 
source of their income (see Figure 19).  The greatest number of responses, at 
63.7%, indicated that booster clubs were the dominant benefactor.  The second 
largest contributor to the program is the school board/individual schools (tax 
dollars) at a combined 21.1%.  Third was “other” at 13.7%.  Four of the five 
geographic locations (excluding the Northeast) responded to the “other” question, 
and the main source of money outside of the booster club is student fees.  
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Figure 15.  Primary Source of Income 
 
It was also reported that 4.7% of bands have borrowed money in the last 5 years 
to fund the marching band program.  Band boosters are applying for these loans, 
not the schools themselves.  This could pose an ethical problem with parents 
borrowing money for public school programs.     
How marching bands spend their budget.  Marching band 
directors were asked how they spend their budget.  Was there a difference 
between bands that attend national competition and bands that do not?  
All bands spent most of their marching band budget on instructors.  There 
was only 0.27% difference between the percentages of money spent on 
instructors by national competition bands and bands that compete at local, 
district, and state levels.  All bands, regardless of size, amount of income 
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and resources, or level of competition spent relatively the same amount of 
money on the one aspect marching band that most directors agreed was 
most important – quality instruction.  One director commented on the 
questionnaire, “Most of our budget goes to staffing and those who have 
direct student contact.  We always end up with much less rehearsal time 
than is optimal.  Every hour of staff/student contact costs money.” 
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The only significant difference found in amount of money spent was in the 
purchase of musical instruments.  Bands of America national competition bands 
spent half as much on instruments as non-national competition bands.  These 
bands had more to spend, therefore, they spent a smaller portion of their overall 
budget.  Students who participate in national competition bands most likely live in 
suburban areas with a high socioeconomic standing.  Families with more income 
are able to contribute financially to their student’s musical education (i.e., buying 
instruments).  On the contrary, students from low socioeconomic areas are not 
privileged to possess their own instrument.  Schools are required to purchase 
instruments for the students to be able to participate.  Furthermore, logistic 
regression revealed that the odds of attendance at Bands of America national 
competition events went down 4.4% for each 1% increase in the percent of 
budget going toward musical instruments.  These data reinforce spending 
priorities.     
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Figure 17. How “Other” Money is Spent 
 
For the “other” category, 90 responses were returned covering 26 different 
categories.  
Band directors used the registration/entry fees category to fund both 
marching band competitions and All-State Clinic & Audition fees.  Money for 
band camp, food, and props were used to service the marching band, but funds 
were also allocated for indoor guard and percussion as well as concert bands.  
Other comments made referred to paying for curricular costs not covered by the 
school, subsidizing private lessons for students who could not afford them, and 
helping directors afford professional conventions. 
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Socioeconomic Status 
Socioeconomic status (SES) is defined as “the relative position of 
individuals, families, or groups in stratified social systems where some societal 
values are not uniformly distributed” (Bornstein & Bradley, 2003, p. 2).  The 
socioeconomic indicators for this study (free and reduced lunch, or FRL) were 
calculated for all the bands that have attended a national competition in the last 
five years.  When the numbers were arranged according to participants in the 
major national marching competition only, the Northeast had the smallest 
percentage of students qualified for FRL followed by the Midwest, West, 
Southeast, and the Southwest had the highest percentage qualified for FRL.  
Non-national competition participants were ranked and the Northeast and 
Midwest still had the lowest percentage.  The Southeast and West exchanged 
spots and the Southwest remained at the bottom.  When the results from both 
groups were combined, the outcome that transpired was:  1) Northeast;             
2) Midwest; 3) Southeast; 4) West; and 5) Southwest.  For comparison, a second 
group that has competed in other marching competitions, such as state, regional 
or local level events was assembled.  Information regarding free and reduced 
lunch for the 1472 schools in this study was collected.  Many students in the 
United States are eligible to receive free and reduced meals or free milk based 
on their family income.  The USDA published an “Eligibility Manual for School 
Meals” in August 2014 addressing the requirements for students to receive free 
and/or reduced priced lunches:  
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 Through participation in Assistance Programs – Supplemental 
Nutritional Assistance Program (SNAP)/Food Distribution Program on 
Indian Reservations (FDPIR) or Temporary Assistance for Needy 
Families (TANF); a child or any member of the household, receives 
benefits from SNAP/FDPIR or TANF as determined through direct 
certification or an application with appropriate case numbers; or 
 Through Other Sources Categorically Eligible designation – children 
documented under the applicable definition in this section as: 
homeless, runaway, or migrant; a foster child; or enrolled in a federally-
funded Head Start program or a comparable state-funded Head Start 
program or pre-kindergarten program, or in an Even Start program.  (p. 
12)   
The socioeconomic status (SES) was derived from these data.  In reference to 
SES, the American Psychological Association posted “Education & 
Socioeconomic Status” on its website and stated: “When viewed through a social 
class lens, privilege, power, and control are emphasized.  Furthermore, an 
examination of SES as a gradient or continuous variable reveals inequities in 
access to and distribution of resources” (Education & Socioeconomic Status, 
2013, p. 1).     
The Northeast (17.5%) and the Midwest (22%) regions were lower than 
the national average of those who attended competitive national events (30%).  
The West region is right at the average (30.4%) and the Southeast (31.3%) and 
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Southwest (35.9%) Regions were above average.  Of the Non-national 
competition bands, the Northeast (20.6%) and Midwest (33.7%) regions were 
below national average of non-national competition bands (35.7%).  The 
Southeast (35.8%) was at the average and the West (36.9%) and Southwest 
(38.8%) were above average.  When the national and non-national competition 
categories were combined, the Northeast (19.1%) region was moderately below 
the national average (32.9%).  The Midwest (27.9%) was also below while the 
Southeast (33.6%) and West (33.7%) were close to average.  The Southwest 
(37.4%), however, was slightly above the national average. 
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Figure 18. SES of Midwestern Region by States: Bands of America National Competition Bands versus Non-
National Competition Bands. 
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Figure 19. SES of Southeastern Region by States: Bands of America National Competition Bands versus Non-
National Competition Bands.
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Figure 20. SES of Western Region by States: Bands of America National Competition Bands versus Non-
Competition Bands 
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Figure 21. SES of Southwestern Region by States: Bands of America National Competition Bands versus Non-
Competition 
 
  
 
9
7
 
 
Figure 22. SES of Northeastern Region by States: Bands of America National Competition Bands versus Non-
Competition 
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Logistic Regression  
Logistic regression is a statistical process that predicts probability.  For 
this study, selected variables included budget, years of experience teaching, 
number of contracted instructors, etc.  The variables were chosen, entered into 
the program, and tests were performed to assess significance.  Those found 
insignificant were removed.  The test was repeated until the only remaining 
variants were significant.  Based on the results, it was possible to determine the 
influence a variable had on the subject.  The numbers reflected makes the 
probability of an occurrence “x” number of times more likely to occur. 
The logistic regression “beginning block” began with no variables entered.  
The prediction at this point is that no one attends national competition.  In the 
later block, variables were entered to make a better prediction.  An attempt was 
made to enter all variables listed on the “analysis of variables” sheet.  However, 
32 (12.5%) cases had to be thrown out due to missing data.  Included in the 
analyses are 224 cases (87.5%).   
The logistic regression was run at three points during the analysis.  The 
first attempt included 37 variables.  A problem was encountered with the “region” 
variable.    The large Exp(B) value, which tests for odds ratios, and inexplicable 
values for “region” tells us there is nothing statistically that can be done with this 
variable.  Since no solution could be found, the variable was dropped.  The 
number of variables began at 37 variables versus 256 cases.  At this point, the 
variables were reduced to 36 with the removal of region. 
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 Table 2 represents the variables used at this point in the logistic 
regression.  After dropping the “region” variable, the following variables were 
found to have a significant effect on a band director’s decision to participate in 
competitive marching band. 
1. Single versus multiple roles for the director. 
2. Monetary spending in thousands of dollars. 
3. Budgets for musical instruments. 
It was observed that if the director has a single role, the odds of attending 
national competition are 2.461 times higher than if having multiple roles.  
Regarding monetary spending, for each thousands of dollars increased in 
spending, the odds of attending national competition increases 2%.  Most 
notable, the odds of national competition attendance decreases 4.4% for each 
1% increase in the percent of budget going towards musical instruments. 
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Variables 
National Competition 
Bands 
Non-National Competition 
Bands 
Location  % Reporting  % Reporting 
Urban 38.70% 61.30% 
Suburban 57.80% 42.20% 
Rural 31.10% 68.90% 
Mean 42.50% 57.50% 
Years Taught  % Reporting  % Reporting 
1–4 Years 24.50% 76.50% 
5–9 Years 55.80% 44.20% 
10–14 Years 60% 40% 
15–19 Years 45.70% 54.30% 
20–24 Years 26.50% 73.50% 
25+ Years 45.50% 54.50% 
Mean 43% 57.20% 
Roles % Reporting  % Reporting 
Band Director Only 67.00% 49.60% 
Additional Roles 33.00% 50.40% 
Non-Contracted Staff  # Reporting # Reporting 
1 5 20 
2 21 27 
3 52 50 
4 27 26 
5+ 12 9 
Mode 3 3 
Bands by Size Category  # Reporting  # Reporting 
A 18 32 
AA 32 53 
AAA 31 29 
AAAA 37 23 
Budget vs. Spending  $ Amount Spent $ Amount Spent 
Budget    $44,703.39  $20,809.55  
Spending $77,248.29  $33,430.54  
% of Overspending 172% 161% 
Show Items  % of Budget Spent  % of Budget Spent 
Show Design 16.57% 14.39% 
Instructors 27.93% 27.56% 
Instruments 7.97% 14.28% 
Uniforms 5.19% 6.36% 
Electronics 4.02% 3.01% 
Color Guard 9.46% 9.85% 
Travel 18.38% 14.84% 
Consultants 3.09% 2.37% 
Other 7.74% 7.56% 
Table 5.  Logistic regression variables 
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                        95% C.I. for EXP(B) 
Variable B S.E. Wald Df Sig. Exp(B) Lower Upper 
Location   5.459 2 .065    
Urban vs. Rural -.597 .601 .987 1 .321 .551 .170 1.787 
Suburban vs. Rural .621 .431 2.075 1 .150 1.860 .799 4.330 
Years of Experience   8.468 5 .132    
6–10 yrs. vs. 1–5 yrs. -1.615 .879 3.375 1 .066 .199 .035 1.114 
11–15 yrs. vs. 1–5 yrs. .270 .537 .252 1 .615 1.309 .457 3.748 
16–20 yrs. vs. 1–5 yrs. .049 .492 .010 1 .920 1.050 .400 2.756 
21–25 yrs. vs. 1–5 yrs. .038 .559 .005 1 .946 1.1039 .347 3.107 
25+ yrs. vs. 1–5 yrs. -1.053 .605 3.026 1 .082 .349 .107 1.143 
Role(s) of Director .901 .394 5.238 1 .022* 2.461 1.138 5.323 
5 yrs. at current school? .484 .404 1.433 1 .231 1.622 .735 3.581 
Teaching Positions   2.310 5 .805    
Orchestra & Band -1.107 1.228 .854 1 .367 .330 .030 3.664 
Choir & Band -0748 1.253 .356 1 .551 .474 .041 5.522 
General Music & Band -.631 1.304 .234 1 .628 .532 .041 6.855 
Coordinator & Band -.673 1.351 .248 1 .618 .510 .036 7.206 
Full-time Directors .084 1.634 .003 1 .959 1.087 .044 26.755 
Primary Income   4.741 4 .315    
Board vs. Boosters .777 .806 .929 1 .335 2.174 .448 10.551 
School vs. Boosters 1.026 .779 1.736 1 .188 2.791 .606 12.843 
Sponsors vs. Boosters .355 .833 .181 1 .670 1.426 .278 7.301 
Donors vs. Boosters -.059 1.005 .003 1 .953 .943 .132 6.761 
“Other” vs. Boosters .000 .000 .007 1 .932 1.000 1.000 1.00 
Spending in $1,000’s .020 .005 15.703 1 .000* 1.020 1.010 1.031 
Did finances impact decision 
to participate? 
.000 .000 .533 1 .465 1.000 1.000 1.00 
Students in Grades 10–12 .558  1.903 3 .593    
601–1225 vs. 0–600 1.391 .674 .686 1 .408 1.748 .466 6.556 
1226–1674 vs. 0–600 .432 1.074 1.676 1 .195 4.018 .489 32.986 
1675+ vs. 0–600 .016 .509 .718 1 .397 1.540 .567 4.177 
Budget for Show Design .016 .016 1.000 1 .317 1.016 .985 1.047 
Budget for Instructors -.025 .014 3.193 1 .074 .975 .948 1.002 
Budget for Instruments -.045 .020 5.229 1 .022* .956 .920 .994 
Budget for Uniforms .001 .027 .003 1 .956 1.001 .951 1.055 
Budget for Electronics .037 .043 .731 1 .393 1.038 .953 1.130 
Budget for Color Guard .021 .024 .788 1 .375 1.021 .975 1.070 
Budget for Travel -.006 .015 .139 1 .994 .994 .966 1.024 
Table 6.  Variables in the equation (1st revision) 
*p < .05 
 
Note.  B = values used for predicting the dependent from the independent variable, often converted into 
odds ratios; S.E. = standard errors, associated with the coefficients and used for testing whether the 
parameter is significantly different from 0; Wald & Sig = provides the Chi-Square value and p-value used in 
testing the null hypothesis to prove that the coefficient is 0;  Df = degrees of freedom, otherwise referred to 
as variables; and Exp(B) = the relationship between the odds ratio and the coefficient, which yields an odds 
ratio for the predictors.  
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Directly, variables that did not influence or have potential influence on the 
data were removed and tests were run for a third and final time (see Table 3), 
leaving 11 variables instead of 33.  The Nagelkerke R Square is now at 35.2%.  
The higher the Nagelkerke R Square, the better the model fits the data.  This 
number attempts to measure the strength of association between the variables.      
           95% C.I. for EXP(B) 
Variable B S.E. Wald Df Sig. Exp(B) Lower Upper 
Years of Experience   11.022 5 .050*    
6–10 yrs. vs. 1–5 yrs. -1.498 .730 4.215 1 .040* .224 .053 .934 
11–15 yrs. vs. 1–5 yrs. .049 .440 .013 1 .911 1.050 .444 2.486 
16–20 yrs. vs. 1–5 yrs. .133 .427 .097 1 .756 1.142 .495 2.635 
21–25 yrs. vs. 1–5 yrs. -.163 .473 .118 1 .731 .850 .336 2.150 
25+ yrs. vs. 1–5 yrs. -1.223 .527 5.383 1 .020* .294 .105 0827 
Role(s) of Director .681 .308 4.905 1 .027* 1.977 1.08 3.613 
Spending in $1,000’s .019 .004 26.496 1 .000* 1.020 1.012 1.027 
Budget for 
Instruments 
-.017 .009 3.477 1 .062 .983 .966 1.001 
Budget for Instructors -.045 .016 8.334 1 .004* .956 .928 .986 
Constant -3.81 .458 .692 1 .406 .683   
Table 7.  Variables in the Equation (2nd Revision) 
*p < .05 
 
Even though the percentage is going down from previous tests, results will be 
more accurate.  “Numbers can get inflated with chance numbers.  Small models 
are more manageable and potentially more useful” (Jones, 2015).  The model 
was statistically significant because the addition of variables input helped predict 
the outcome.  The Hosmer and Lemeshow Assumption Test, which measured 
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how well the model fit the data, showed a significance of 24.7%, which 
established that the model is unbiased.  It was determined to be unbiased 
because the average did not vary far from the predicted probability of the logistic 
regression. 
 Table 7 displays some similarities and interesting changes from Table 6.  
Table 7, which removed the location variable, shows that the “Budget for Band 
Instruments” variable was no longer significant.  The amount of money spent on 
instruments became less important.  The “Years of Experience” variable, 
specifically the 6–10 years and 25+ groupings, became significant.  These two 
groups were the most likely to participate with their marching bands in national 
competition.  “Budget for Instructors” was also a significant predictor of 
participation.  Directors noted the importance of quality, trained staff for their 
marching programs.  The “Role of Director(s)” remained significant.  Schools that 
grant band directors time to devote to the band without additions of subjects out-
of-area are giving the program an opportunity to grow.  This is the chance for a 
director to benefit from a favorable situation and utilize all educational resources 
for the students.  Instead of spending extravagant amounts of money to strive for 
national competition where financial risk is great, this would be the moment to 
raise musical and educational standards.   
        The one area that was statistically significant in both versions of the logistic 
regression and received the strongest importance rating from directors was 
“Spending in $1000s.”  Based on the feedback from this study, odds of 
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participating in national marching band competition increased 2% per thousands 
of dollars spent.  A director commented, “We don’t generate the funding to be 
competitive in national competition.”  Another stated, “We try to design a show 
based on what we can pay for more than what would win.”  A third remarked, 
“Our school only pays $3,500 a year.  Our budget is over $115,000 a year.  More 
shows means more student fees.”  One more director commented on the 
expense of marching band.  “I find it difficult to justify the use of such funds when 
other needs are, in my opinion, more important.”   Furthermore, smaller bands 
(which tend to be non-competitive) tend to purchase instruments over time.  
Instrument costs will quickly take over a marching band budget.  Schools that 
have an adequate instrument supply are free to use this money for other costs 
such as competition expenses.  Based on the logistic regression model, I can 
predict that odds of participation in national competition would increase if band 
directors had a single role, filled three or more staff positions, spent most of their 
budget for instructors, and were able to increase their spending for the purpose 
of marching band competition. 
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Chapter Five 
Conclusions and Implications  
 The United States has no national education system (Corsi-Bunker, n.d.).  
Policymakers establish the protocol that each school must follow.  The federal 
government influences education by financially supporting the schools.  
Educators strive daily to provide the best with the resources allocated.  Despite 
the effort of organizations such as National Association for Music Educators 
(NAfME), some students still attend schools that are unable to provide the 
necessary resources for music ensembles or any type of music education.   
Synopsis of Data 
Data covered multiple areas of competitive marching bands and their band 
directors.  Six research questions pertained to primary source of funding and 
resources, socioeconomic status and whether it was indicative of a band 
director’s choice to compete at a Bands of America national marching band 
competition.  The data were also examined for any possible relationship between 
teacher experience and duties and bands that participate in a major national 
championship. 
All respondents were asked to rank the primary source of their income.  
The overwhelming contributor was the band booster program.  Second largest 
contributor was the school board followed by the “other” category.  (The complete 
ranking can be found on Figure 22.)  The “other” category covers costs not 
covered by the school.   
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 Socioeconomic status of the five geographic regions in this study was 
compared.  In all five geographic regions, the Bands of America competition 
bands had a lower SES percentage than the non-national competition bands.  
Schools with a higher SES were more likely to participate in smaller-level 
competitions.  Perhaps students who live in low SES areas where there are 
fewer resources, such as shopping malls, use band as their social outlet.  Or, 
possibly, is the idea of band as a military unit.  Marching band is a military 
ensemble and the military targets those from poor or low SES communities.  On 
the other hand, bands from high SES areas customarily have more options for 
performance opportunities.  Whether it be the Macy’s Thanksgiving Day Parade, 
the Tournament of Roses Parade, or a bowl game performance, high SES bands 
typically have more choices and decide to forego national competition for new 
experiences.   
 Years of teaching and participation in Bands of America national 
competitive events was surveyed and compared.  Teachers in their first four 
years are 77% less likely to compete in national competition than more 
experienced colleagues.  The percentage of participation increased around year 
number five.  The percentage decreased around year 20 but showed a renewed 
interest with those who taught for 25+ years.  It was also found that respondents, 
who are band directors only, were twice as likely to compete in national 
competition. 
 Annual budgets and annual average marching band expenditures were 
 107 
 
also calculated.  Bands of America national competition bands in this study 
reported an average annual budgetary income of $44,703.39.  The average 
marching band expenditure for national competition bands was reported as 
$77,242.54.  For non-national competition bands, an annual average budget was 
reported as $20,809.55 with an average marching band expenditure of 
$33,430.54.  Both groups are working way above total income to fund a marching 
field show.  4.7% of respondents reported borrowing money to pay for marching 
band.   
Open-Ended Question Responses 
On the open-ended questions of the survey, directors were asked to 
respond to the following questions:  
1) Over the last five years, have you declined a performance 
opportunity at Bands of America Grand nationals? and  
2) Have finances and/or resources impacted any decisions regarding  
                      marching band competition?  
A majority of answers on the open-ended questions dealt with lack of 
participation due to lack of money and resources.  Some schools struggle with 
paying for busses while others fundraise for major trips to national competition.  
Some band directors stated they have the luxury of hiring a design team to 
create their competitive field shows.  Other directors cited they created their 
entire production themselves due to lack of funding and felt this to be a 
disadvantage in competitive marching band.   
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Directors were asked to respond if they have declined a performance 
opportunity at national finals.  Of the respondents that indicated yes, the majority 
dealt with funding.  Other concerns were missing too many school days, 
extending the marching season, other expensive performing taking precedence, 
or simply not interested.  One director from the West region commented, 
“Expense.  Our district has strict travel guidelines, so it would be a huge 
challenge to get the trip in under budget.”  A director from the Southwest region 
remarked, “It’s in Indiana and would cost a lot of money to travel.  We would 
have to set a multi-year goal to make it out there.  We want to in the future when 
the band is ready.”  From the Midwest region, a band director stated, “We 
marched in the Macy’s Thanksgiving Day Parade this year.  We are doing the 
same thing this current year as we are marching in the Tournament of Roses 
Parade.”   
Some of the band directors noted that the Northeastern band circuit 
(classified as non-national in this study) was their equivalent of the major national 
marching competition used in this study due to location (shorter travel distance) 
and cost effectiveness.  A band director from the Western United States 
powerfully stated his case regarding travel and competitive marching band: 
Being in Oregon, the local shows [pertaining to the organization used in 
this study] are within 200 miles.  It is cost prohibitive to do too many other 
shows.  I can usually do one outside of the local shows.  The closest 
regional is Seattle – a four hour drive away.  The next closest is nearly 
1000 miles away, minimum two day drive in the Los Angeles area and 
nationals is nearly 3000 miles away.  It just isn’t a viable option to compete 
at the national level.  It would cost several thousand dollars in travel per 
student just to do nationals.  It takes at least a week to get our equipment 
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there – one way, while crossing the Rocky Mountains.  Maybe someday 
down the road, but not any time soon.   
 
Another Western director stated, 
We must remain under-budget at all times.  We have competed in the 
USBand’s event 3 times, each time having to build necessary budget to 
stay in the black.  This obviously includes some reductions in other lines 
such as instruments, costuming, and adjunct staffing. 
 
The Tournament of Bands and Western Band Association competitions (attended 
by 2.8% and 4.4% of the bands in this survey) are attended primarily by West 
coast bands.  This response was received from yet another Western region band 
director: 
Travel costs ultimately dictate the distance and frequency from our school 
that we can travel each year.  We also limit (by audition) the amount of 
students who can participate in marching band due to bus costs.  Not 
being able to purchase custom marching and shows in excess of $5000 
has limited the growth/size of our marching band, and the likelihood of 
competing in WBA (Western Band Association) and other national events.  
Our budget has also had a negative impact on the quantity and quality of 
instructors for color guard, percussion, brass, woodwind, etc.   
 
A band director from the Southwest region made a statement regarding the topic 
of band economics: 
I feel like my groups can only compete at local contests because we are 
paired with groups that have equal finances.  We do not compete at larger 
venues/state events or national competition because these groups 
generally have more paid staff and more finances.  It would not be a fair 
comparison. 
 
One Midwestern band director responded about money and how it impacts his 
band program: 
We choose to spend roughly the same percentage of money on marching 
band from year to year.  We limit our participation in local competitions to 
two or three shows.  If we qualify for state finals, that’s one more.  
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Although marching band is high profile and the season is long, there is 
much more to our instrumental program than marching band.   
 
A director from the Southeast region commented: 
Our finances dictate what shows we go to and impact the travel decisions 
that I make.  E.g., if we attend national competition that is the only large 
trip we can go on, eliminating more performance opportunities for my 
students.  We can go to many more small shows to give the students 
more performance opportunities.  
 
One Southwestern director noted how he allocates funds across a range of 
music classes: 
We try to spend a minimal amount on marching season, since our budget 
encompasses grades 5–12 for 5th grade general music, 6th grade beginner 
band, 7th and 8th grade middle school band, and high school marching and 
concert band.  Therefore, we do not travel great distances to multiple 
marching contests.  We typically compete in one local, invitational contest 
before our region level state-sanctioned (UIL) contest. 
 
A Southeastern director who does it all in his own program replied in the 
following manner: “Realistic competitive understanding, one guy drill/show design 
eliminates potential for national competition.  Regional competitions tend to be 
more helpful and realistic for our limitations.”  Finally, another director from the 
Southwest region commented: 
If you don’t have the money, you can’t go and compete.  There are so 
many bands that spend hundreds of thousands of dollars to give their 
students the best.  I don’t have access to those kinds of funds.  Just can’t 
even come close to the same level of competition.  
 
Based on the comments from directors, I hypothesize that money is the 
one issue that determines how far a band can travel and how extensive their field 
shows can be.  There will never be a day when all programs are created equal.  
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Directors must prioritize what performance groups are most important for their 
band program and spend their budget accordingly.   
Discussion 
 At the conclusion of the research, four topics remained in the forefront of 
thought and conversation.  Diseconomy of scale and the indulgent amounts of 
money spent on programs is an issue for further deliberation.  Comparison of 
music and sports, with the similarity of the competition aspect and “gaming” that 
is part of national competition, is relevant to examine.  Social justice and 
socioeconomic status have been infused throughout this dissertation.  Finally, I 
will ponder the importance of creating a balanced band program. 
Diseconomy of scale.  In this study, the survey data revealed that some 
bands were spending extravagant amounts of money.  In one case, the band 
director noted that $1.8 million was spent on marching band.  Marching band 
directors should keep the interests of the band program and the entire school in 
the forethoughts as decisions are made that have such a financial consequence.         
Local schools receive a majority of their funding through local taxes.  
There has been, and always will be, a large contrast between the school funding 
for the affluent and the poverty-stricken communities.   Biddle and Berliner (2003) 
wrote, “American funding differences generate huge disparities in the quality of 
school buildings, facilities, curricula, equipment for instruction, teacher 
experience and qualifications, class sizes, presence of auxiliary professionals, 
and other resources for conducting education (p. 5).”  The authors discovered 
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that many claims against schools and school systems have veered from their 
original insistence of equity to demands of adequacy.  
 Understanding scale economics and diseconomies of scale is important 
for those administering education; likewise, it is critical to any group that is a 
subset of public education.  The business world views diseconomy as costs 
increasing when output is increased rather than a decrease in cost.  The reason 
for this is usually difficulty managing a growing workforce (Wiseman, 2014).  In 
education, Andrews, Duncombe, and Yinger (2002) define economy of scale as 
“the relationship between costs and the quantity of school activities” and that 
“technical economies of scale would exist if the cost per lesson decreased as the 
number of lessons provided by a school increased” (p. 247).  As a district 
increases in the number of students, the number of courses may also increase, 
more sections of the same course may be offered, or administration will put more 
students into a class.  The more students per school, the more inexpensive each 
lesson will cost.  If this model holds true, the economy of scale would remain in 
effect (Cobb, 2013, p. 28).    
Comparison of music and sports.  Music as a sport is a common 
metaphor; there are many parallels between the two.  Just like sports, music 
requires effort and teamwork.  Students must develop a sense of responsibility 
for themselves and their teammates.  Connections are made with others that only 
flourish in a team environment.  Most importantly, directors (like coaches) have a 
wonderful opportunity for teaching moments.  There are a plethora of life lessons 
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that can be learned through a competitive environment.   
Sullivan (2003) discovered issues with competition that swayed band 
directors’ decision to participate or not in competition.  The first practical concern 
was finances.  Other issues of concern were instructional quality, talent pool, and 
instructional facilities.  Second, there were ethical matters.  Directors were 
electing to develop small bands in large high schools so the band would have a 
greater likelihood of winning or placing high in the competition entered.  
Additional matters included selecting material that is practiced outside in private 
lessons or using the same show multiple years to make the material as familiar 
and comfortable for the students as possible.  It has also been suggested that 
rural public high schools instrumental music programs throughout the country 
participate in statewide festivals less than their counterparts in urban and 
suburban schools (Bonafati, 1997; Jones, 1994; Masters, 1993; Miles, 1993; 
Sandene, 1998; Sanders, 1991).  Rural schools are often smaller, low 
socioeconomic schools without funding equal to their counterparts.  Therefore, 
students in rural schools may not have the same opportunity to participate in 
statewide marching band festivals. 
Band directors who have participated in a variety of types of competition 
were surveyed for their input regarding finances and resources that play such an 
important part of making this happen.  An issue that was not researched in this 
study was the emotional side to music performance.  The Music for All 
adjudication handbook published the following: 
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Burnout, the inability to cope with the intensity of participation, happens with 
increasing frequency due to the all-consuming nature of the winning 
concept. The participants in groups who run under such a philosophy tend 
to look back on the negative side of the whole experience if they do not 
reach their ultimate goal.  (Bands of America Legacy, n.d.)  
 
When assessing competition and music education, it is imperative that we 
examine the students’ mental psyche.  We must decide if what we are attempting 
to achieve is it worth all of the time, effort, expenses, and potential adverse 
effects on students involved. 
 The director of a non-national competitive marching band answered about 
his experience with marching band finances and his philosophy for dealing with 
the situation: 
We do very well with our marching band.  We don’t feel justified spending 
approximately $1,000 on competition entry fees.  We’d rather spend it 
elsewhere.  Too many bands with too many props and other expensive 
content makes the experience insignificant for our program. 
 
Another non-competitive director stated his feelings toward marching band and 
its effect on music education: 
We do not play the marching band game.  We perform well, strictly to 
entertain.  Most of our total yearly budget goes towards bringing in 
instructors every other week for each instrument throughout the year, and 
for instrument purchases.  Our total yearly budget is approximately 
$24,000. 
 
As stated above, “game” or gamification of music is a motivational force.  Those 
who play the “game” the best will earn the rewards.  In order for students to 
achieve their goals, motivation is a valuable component (Schmidt, 2005).  
Motivation should increase the effort allocated by a student in an educational 
activity, which means consuming a big amount of energy in order to obtain 
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success (Pintrich et al., 1993, pp. 801–803).     
Social justice.  In Savage Inequalities, Kozol (1991) addressed the issue 
of equity, questioning whether America can produce schools that are both high-
achieving and equitable.  He used a sports analogy, or gaming, much like was 
used earlier in this dissertation.  Kozol used the image of a tainted sports event.  
“Unlike a sports event, however, a childhood cannot be played again.  We are 
children only once; and, after those few years are gone, there is no second 
chance to make amends” (p. 180).  Students who receive a subpar education 
end up with much less than a loss on the playing field.  Their unequal education 
has put them at a disadvantage in their current situation and as they head into 
their future roles in academia or the workplace. 
One of the regional competitions that was listed on the questionnaire has 
the following statement about their organization: “It is our firm belief that 
controlled competition can be a positive educational tool wherein the process of 
music education can greatly enhance general education and life skills” 
(Cavalcade of Bands, 2015).  Controlled competition is an ambiguous term.  
Despite the number and quality of policies in place for competitions, directors, 
families, school officials, and even students have a part in the “control” of the 
situation.  Another regional contest affirms: “The organization exists to ensure a 
high quality performing experience, educationally sound and in full support of the 
total band program” (Western Band Association, 2015).  A third national 
organization states the following: “Our vision is to be a catalyst to ensure that 
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every child across America has access and opportunity to active music making in 
his or her scholastic environment” (Music for All, 2015).  The intent of large music 
organizations such as these are earnest, but as the data has shown, not 
accessible to all.  Willis, Edward, and Alves (2002) declared, “An important 
outcome of equity is diversity” (p. 6).  In a world of disproportionate assets and 
differing budgets, the focus should be on equality.  Competitions are established 
as advocates for equal opportunity, but data show that it is not equal to 
participate.  The goal should be equal opportunity to participate at all levels of 
competition. 
Socioeconomic status.  Socioeconomic issues affect music programs 
because many of the students cannot afford to pay for essential materials 
necessary.  One director made the following comment.   
A large portion of our school is on free and reduced lunch.  Students 
struggle to pay the fair share.  This was not the case 5 years ago.  We 
have made major cuts to our budget and lowered our fair share cost.  We 
have also increased fundraising opportunities and now provide a financial 
aid application.   
 
Another director responded to the same open-ended question about finances 
and band. 
I teach in a Title I school where a large majority of my students come from 
families that struggle to put food on the table and supply the basic needs.  
Because of this, I keep band fees to a bare minimum so that participating 
in marching band is an option.  We are in a unique situation in that 210 
participate in our marching band program (only 920 students enrolled in 
the school).  However, because of our size, we are forced to compete with 
bands that have far more resources.  This makes it very difficult for us, as 
we cannot compete with bands that have an extensive budget used for 
marching band.  
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Responses illustrate how band directors make the effort to include students from 
all socioeconomic backgrounds.  The primary goal is to provide students the 
opportunity to participate in the program.  Band budgets may vary between high 
and low SES schools, but the desire to participate is a common denominator.  
Research has also shown that students with high SES participate in school music 
programs longer than students with low SES status (Kinney, 2010; Morrison, 
2008).  Some schools, however, have special programs to finance the programs 
for those students in disadvantaged economic situations (Morrison, 2008).   
Creating a balanced band program.  Another aspect that accompanies 
a program that includes a marching band and a concert band program is creating 
a balance between the two.  On the open-ended question portion of the survey, 
one director commented on the financial considerations of marching band and 
added the following: “I’m ready to move into concert season.”  This statement 
may not seem like much on paper, but it carries a lot of weight.  Directors must 
develop a philosophy about how to structure their indoor concert program.  Do 
they wait until marching band is over to begin symphonic literature or do they run 
the two programs simultaneously?  Groulx (2010) remarked:  
There is great value to working on concert literature during marching band 
season, such as reinforcing musical fundamentals, developing a greater 
focus on developing an appropriate band sonority, and providing relief 
from the same eight minutes of show music being played every day for 
three months.   
 
In addition, students need to be exposed to a variety of literature.  They need to 
be challenged beyond what the music they perform on the field and in the stands 
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is going to do.  Plus, many state marching contests are now judging more on the 
ensemble sound.  To achieve the sonority needed to achieve higher scores, 
students need the instruction they can only receive in a wind band setting.  One 
Midwestern band director commented as to why he/she does not participate in 
national competition.  “National competition would require us to stay in marching 
band longer than is feasible to prepare a concert band performance.  The cost of 
this contest far outweighs the benefit of such a performance.”    
 The directors quoted in this section are representative of many others who 
must live within the means of a smaller budget or lack of resources that prohibit 
national competition.  If an ultra-competitive marching band is the desire of a 
director, it must be incorporated into the whole program without going to the 
extreme.  Balance in a program is the key.  An equally balanced program will 
benefit the students and director.  Directors of non-national competition bands 
who were quoted expressed interest in participating in national events, but with 
limited finances and personnel, those may not become a reality.   
Limitations of the Study 
It is important to recognize limitations to understand the scope of this 
project.  For the most part, limitations are the result of methodological choices, so 
many of them are uncontrollable.  However, these had an effect on the final 
outcome of the dissertation. 
Partial states representation.  Data were compiled from band directors 
across the United States.  Of the 50 states, 33 were represented.  Ideally, each 
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state would have had a participant, but not all states have bands involved in the 
competition circuit used as a basis for this study.  Partial states representation is 
not in itself the limitation.  The limitation is the fact that states are not equally 
represented with national competition marching bands.  
Response rates.  The research study had a response rate of 17.2%.  
“The average return rate for online surveys is 20%” (Jones, 2015).  Only 224 out 
of 1492 completed the questionnaire.  Statistical confidence then comes into 
question.  The Institute for Citizen-Centered Service has addressed the issue.   
Your sample must be large enough that you can claim with a high degree 
of confidence that the results are representative of the entire group under 
investigation.  Three factors affect sample size; the degree of confidence 
you want to be able to place in the results, the margin of error you are 
willing to accept, and finally, the total size of the population being 
researched.  (ICSS, 2012). 
 
In this study, the response split was favorable for comparison.  The percentage 
of Bands of America national competition band directors who responded was 
53%; the percentage of directors who compete only at local, district, regional, 
and state competitions was 47%.    The “acceptable” response rate varies by 
author and field of study.   
 Response methods.  This study is quantitative with qualitative elements.  
A useful addition would have personal contact with the respondents.  Therefore, 
a weakness or limitation might be the lack of focus groups or interviews. 
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Future Research 
 The first concept for future research that warrants further examination is 
“Why do marching band directors borrow money they do not have to fund their 
program?”  It was reported that 4.7% of bands have borrowed money in the last 
five years to fund the marching band program.  Borrowing money could refer to 
financing new uniforms over three years instead of paying cash or participating in 
a lease-to-own program with instruments.  Educators should be able to justify 
their reason for spending money they do not have from a philosophical 
standpoint. 
 Participants reported that band boosters were their primary source of 
income, providing 63.7% of the overall funds.  Marching band programs across 
the United States would suffer if support from the band boosters no longer 
existed.  Goodstein (1987) and Washington (2007) reported that the money 
raised by band boosters increased chances for higher ratings at festivals and 
competitions.  “Would competitive high school marching bands still operate as 
they do now if the only financial support they received was from local school and 
district money?”  Bands with smaller incomes would have financial hardships, but 
it would seem the deficit would be more substantial for the larger programs.  
Could the bands that annually spend a quarter of a million dollars or more still 
fund the organization’s activities if two-thirds of their revenue was no longer 
available to them? 
What do the elementary, strings, and choral music teachers get when 
 121 
 
large budget amounts are spent on marching band alone? The case may not be 
just about marching band equity, but equity for all students in every music 
elective course in a school.  Perhaps there are students who might take a music 
class if the right ensemble or tech component were offered with some of those 
“excess” funds.  A study could be beneficial to study the needs and desire of 
non-performance musical classes.  Another viewpoint could be to study how 
spending on the marching band compares with other areas of music making in 
the program.  The aim should be to provide an abundance of musical options that 
appeal to all the diverse cultures present in a school.  
Although the effects of cutting classes are devastating for secondary 
ensembles, the effects are also felt in the younger grades by children who will 
lose opportunities for a music education (i.e., music making) when they are in 
second or fourth grade.  A study is needed to develop methods of integration of 
music into core subjects and other means of musical inclusion during a typical 
school day.  An entire generation of young musicians is in jeopardy of being lost 
if elementary music programs cease to exist.    
Fundraising has become a tangible of the music education curriculum.  It 
consumes so much time on the part of the educators, parents, and the students, 
that it often gets out of control.  The question really becomes why do we 
fundraise?  For what purpose will these funds be used and how am I, the music 
teacher, a part of developing students as musicians and fundraising experts? 
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In relation to fundraising, some band directors have created financial aid 
applications for marching band participation.  An extracurricular activity such as 
marching band is an option many students enjoy, but directors should examine 
the benefits of the activity when families are seeking assistance with financial 
obligations.  A study could be used to explore the worth (musical, social, etc.) 
versus the financial costs incurred.     
Bands of America national competition bands were primarily from large, 
suburban high schools in low SES districts.  This finding calls into question that 
the “de facto” norm in marching band is set by schools that represent a majority 
of the population.  Therefore, a study is needed that will reevaluate how the 
ensembles are identified and grouped in comparable categories for competition. 
Some marching band directors have begun benching members to allow 
the band to compete in a lower classification.  This opposes the philosophy of 
most music educators who put education and participation ahead of winning.  
The sports metaphor in conjunction with marching band needs to be examined 
carefully. 
 Finally, it was evident from the data that suburban communities with larger 
schools were influenced positively toward a higher level of competition.  It was 
not clear, however, if this correlates to the number of music education majors 
who come from suburban communities.  Therefore, a future study could suggest 
a correlation between students who graduate from high SES schools attending 
universities as music education majors.  Furthermore, a study could propose a 
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necessary relationship between high quality educators and schools with greater 
need. 
Implications 
 Band directors from 224 high schools in 33 states participated in this study 
analyzing resources utilized to participate in marching band competition.  
Research questions addressed sources of funding, SES implications, and 
relationship between teacher experience and duties.  Further suggestions of this 
study were directed as implications for booster clubs, teachers, pre-service 
teachers, and administrators. 
Booster clubs.  Band directors of competitive marching ensembles are 
dependent on booster programs to assist with funding and daily operations of the 
band.  Directors are more dependent on the booster organization when the band 
is planning to travel.   An article in Teaching Music (“Band boosters help pave…,” 
2014) cited a Tennessee band director.  “Our school director provides no capital 
funds for any programs.  Our booster club raises all our funds except the 
donations we receive from members and businesses in our community.”  This 
particular group has competed in Bands of America, marched in the Macy’s 
Thanksgiving Day Parade, performed at Disney World, and various other 
performances.  Without the financial support of their booster program, these 
opportunities for the students would not have been possible.    
Teachers.  All directors should examine their focus on music teaching by 
the integration of reflective practice.  Educators accede to the idea that a 
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teacher’s actions in the classroom have a direct result on student achievement 
(Nye, Konstantopoulos, & Hedge, 2004).  “There are a number of ways that a 
teacher might focus his or her practice: focusing on specific steps of a strategy, 
developing a protocol, developing fluency with a strategy, making adaptations to 
a strategy, or integrating several strategies to create a macrostrategy” (Marzano, 
2012, p. 49).  The pressures of marching band excellence are forcing directors to 
spend quality class time rehearsing music for the field.  Marching music uses 
time in concert band rehearsals in place of stage literature, which is where most 
of the actual music-making progress occurs.  In a rush to prepare a field show 
with music and drill, many times music is taught by rote.  There can be an 
imbalance of music teaching that occurs.  For a student to achieve meaningful 
learning, they must be able to analyze and critique what they have learned and 
make judgments based on knowledge attained.            
 Using responsive classroom strategies, directors should make choices 
that will best suit the members of their ensemble.  It is important to determine 
what competitions, if any, a band is ready to attend.  One must assess the 
financial situation and decide what is possible for the school and boosters to 
afford.  Every school is different and directors adapt to the students and 
community.  Rickels (2008) commented on this topic: 
The same knowledge (of potential biases and weaknesses of the 
competitive process) can also help music educators make better-informed 
decisions about the allocation of their time and resources in order to 
achieve their chosen definition of success.  These educators should also 
be aware of the relationship between score and nonperformance variables 
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as they evaluate their own program and make critical decisions about 
whether and how to incorporate competition into their curriculum.  (p. 11)  
 
Marching band directors should also examine their policy regarding 
participation in their program as a whole.  For some directors, to be a part of one 
ensemble requires participation in all.  This may increase numbers, but it is 
contrary to the idea of opportunity.  An opportunity is a choice, not a forced 
activity.  As teachers face pressure to increase numbers or lose music programs, 
this may seem like the only viable option.  However, teachers will often obtain 
better results with happier students when the band members are allowed to 
determine if they will perform in an ensemble. 
Pre-service teachers.  Pre-service teachers can benefit from the findings 
in this study.  As they are beginning their careers, the data obtained from 
experienced teachers can help guide them as they are making important 
decisions regarding their own music programs.  If the desire is to compete in 
national competition, advice from 224 band directors from across the country is in 
this document with recommendations of how to give a high school band the best 
possibility of achieving that goal.   
School board/local government.  School boards and local governments 
have control of funding.  According to News America (2015), 44% of all 
elementary and secondary funding originates at the state and local levels.  The 
majority of that money is provided as a result of property taxes.  The students 
who live in disadvantaged areas attend resource-deprived schools while the 
students who live in privileged areas have the benefits of a prosperous school.  
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Education should not be about what you have, but what you can learn.  The 
opportunities should be equal regardless of the socioeconomic conditions.         
Personal thoughts.  Directors must decide which path to choose – 
competitive or non-competitive.  Occasionally, directors have found that a 
blended program works best for their program.  For directors who have the 
opportunity to give the competition experience to their students, the exposure to 
the activity is invaluable.  But, for those who are not at schools with the available 
finances and resources to provide the same experience (or with directors who do 
not believe in the philosophy of band competition), students should have the 
opportunity to participate in as many musical ensembles as possible.  
Nonmusical factors are different in every school and every social setting, but 
opportunity for participation should exist at all schools.  Those students who have 
the chance to perform in marching band activity, whether it be competitive or 
non-competitive, will have the opportunity to experience an adventure like none 
other during their high school careers.       
A director must also choose if it is more important to lower fees and 
include every student that wants to participate or if keeping fees higher and 
spending money for custom designed shows is paramount.  A director 
contradicted this opinion concerning the topic.  “We make every effort to NOT 
change our ‘band fee’ to allow for our families to have the resources to choose 
Band on our campus, each and every year.”  Students will buy into the 
philosophy of their band director.  It is important that the philosophy chosen is 
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healthy for the school and the program.  
The higher reported average annual budgets add to the speculation that 
many band programs have lost their focus.  Or, perhaps winning is their focus.  
The drive to win may be initiated by the band director, the students, or possibly 
the parents.  Regardless of the catalyst, winning marching band competitions is 
not a holistic concentration on all students and all music making experiences, but 
it is a focus and one that is very narrow and expensive.     
The wide variation on marching band spending begins with the philosophy 
of marching band and music education.  Some American high schools expect 
their marching band to be an elite group.  It is normal to spend six figures during 
a single marching season.  Many of those directors possess an internal drive to 
win that permeates the program.  On the reverse side of the spectrum, some 
educators do not think marching band fits the philosophy of music education.  For 
those directors, the program as a whole is the focus; they are the directors who 
think of how to benefit the entire program with their resources.  In some cases, 
administration, parents, and the community at large perpetuate traditions, some 
of which have deleterious effects on the overall music program.  The goal of a 
band director should be to produce the best product without allowing other 
programs to diminish at the expense of the marching band.   
At the outset of this dissertation, the idea was to expose the fallacies of 
competition in music education.  Experienced teachers know that competition in 
any subject can be a motivational tool if used appropriately.  However, recent 
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trends in competitive marching band have gone to the extreme for many 
programs in the United States.  Directors are justifying expenditures of six digits 
for their marching program when some of that money could be spent to improve 
their concert band ensembles or even the entire preK–12 music and arts 
program.  The excess money spent on marching band could buy new orchestra 
equipment, purchase Orff instruments, choir risers, guitars and ukuleles, 
handbells, and a technology lab for the benefit of all students.  Band directors are 
challenged daily with giving their students the best possible music education.  
Legendary band director George N. Parks said, “A band is not proud because it 
performs well; it performs well because it is proud.”  If you strip away the 
extravagant resources and look at the basics, the music, directors and students 
are all in this for the same reason.   
As a music educator who has spent two decades immersed in the art of 
marching band competition, I am an advocate for the positive influences it can 
have on students, directors, schools, and local communities.  However, I am 
opposed to the extreme measures (financial, rehearsal time, travel commitments) 
that many directors have taken in order to be highly competitive.  This 
dissertation focuses extensively on the financial commitments required to 
compete at the national level.  But, more importantly, marching band should be in 
alignment with the educational philosophy of the instrumental music program.  It 
should be an extension of the concert programs.  Directors have the 
responsibility of prioritizing every aspect of their program.  Those decisions will 
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help determine the quality of musicians that are ultimately cultivated.  Music 
education teachers should offer students every opportunity possible at the 
highest achievable quality.        
The passage of the Every Student Succeeds Act in December, 2015, 
recognized the importance of music education in our schools.  This is a 
necessary step to establish equal opportunity to participate.  Furthermore, each 
student, and each band program, should have equal right to competition based 
on musical ability.  Until every school is on an “equal playing field,” equality in 
music competition will never become reality.     
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Appendix A: 
 
Questionnaire with Informed Consent 
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Informed Consent Form 
 
Study Title/Rationale: 
The Effects of Resources on the Overall Performance of Competitive High 
School Marching Bands 
This is a causal-comparative study to examine high school marching bands that 
have competed in Bands of America marching competitions to analyze resources 
needed to participate.  Do resources, financial and otherwise, have an impact on 
a marching band director’s decision to perform in competitive events?  This 
research will study bands to evaluate the amount of financial support, 
socioeconomic status, and resources, received by each program. 
Procedures: 
For this study, you will be asked to complete a survey that will take approximately 
15 minutes.  To be eligible to participate in this study, you must be 18 years of 
age or older and your band must have competed in a marching band competition 
between the years of 2010–2014.   
Risks/Discomforts: 
There are no anticipated risks or discomforts. 
Benefits: 
There are no direct benefits for participants. 
Data Anonymity and Data Storage: 
All data obtained from participants will be kept anonymous.  No identifiable 
information will be collected for this study.  All data will be stored in the principal 
investigator’s password protected computer.  The data will be kept indefinitely for 
QUESTIONNAIRE WITH 
INFORMED CONSENT 
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possible further research on this topic.  Only members of the research team will 
have access to the data. 
Compensation: 
There is no direct compensation. 
Participation: 
Participation in this research study is completely voluntary.  You have the right to 
withdraw at any time or refuse to participate entirely without penalty or prejudice 
from the investigator.  Please feel free to ask any questions of the investigator at 
any time. 
IRB Contact Information: 
For your rights as a research participant, you may contact the Boston University 
Charles River IRB at 617-358-6115. 
Researcher Contact Information: 
Principal Investigator: 
Krista L. Mulcahy 
Doctor of Musical Arts Candidate 
College of Fine Arts 
Boston University 
kmulcahy@bu.edu 
765-810-4618 
 
Faculty Advisor: 
Alison Farley, PhD 
Adjunct Faculty, Music 
Boston University 
alpfarley@gmail.com 
816-59-8802 
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I have read, understood, and printed a copy of, the above consent form and 
desire of my own free will to participate in this study: 
 
_____ Yes  
 
_____ No 
 
Questionnaire 
1. In which state do you teach? ____(dropdown box)___ 
 
2. Do you teach in an Urban, Suburban, or Rural area?  (Please select one.) 
 
_____ Urban: Located in a primary city with a population of more than 
400,000 persons. 
 
_____Suburban: Located in a commuting distance of a primary city, in a 
county with more than 400,000 persons. 
 
_____Rural: For the purposes of this study, all other areas in a state not 
classified as Urban or Suburban are classified as Rural. 
3. How many years have you instructed instrumental music? (dropdown box: 
1–25+ years) 
4. Have you been at your current school for at least 5 years? 
_____ Yes 
 
_____ No 
 
5. What is (are) your teaching position(s)?  (Select all that apply.) 
 
_____ Band Director 
 
_____ Orchestra Director 
 
_____ Choir Director 
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_____ General Music Teacher 
 
_____ Fine Arts Coordinator 
 
_____ Other (please specify) _________________________________ 
 
6. What grade levels do you teach? (Select all that apply.) 
 
_____ Elementary School (K–5) 
 
_____ Middle School (6–8) 
 
_____ High School (9–12) 
 
7. How many band directors are employed full-time at your school?  
(dropdown box: 0–5+) 
 
8. What specific jobs do the non-contracted members fulfill?  (Check all that 
apply.)  
 
_____ Drum Line Instructor 
 
_____ Color Guard Instructor 
 
_____ Dance or Other Auxiliaries 
 
_____ Show Designer (Drill Writer/Music Arranger) 
 
_____ Other (Sound Engineer, Etc.) 
 
9.  Have you attended a Bands of America marching band competition within 
the   last 5 years? 
 
_____ Yes 
 
_____ No 
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10.  If you answered yes to the previous question, how many times in the last 
5 years have you competed at a Bands of America marching band 
competition? (Disregard if you answered no to the previous question.)   
 
___________________________________________________________ 
 
11.  How many students attend your school in grades 10–12 (per the Bands of 
America handbook for band classification)? 
 
_____ 0 – 600 
 
_____ 601 – 1225 
 
_____ 1226 – 1674 
 
_____ 1675+ 
 
12.  What non-Bands of America marching competitions have you attended in 
the last 5 years?  (Please check all that apply.) 
 
_____ Local Marching Contests 
 
_____ District/Regional Marching Contests 
 
_____ State Marching Contests 
 
_____ USBands (formerly USSBA) 
 
_____ Western Bands Association 
 
_____ Tournament of Bands 
 
_____ Cavalcade of Bands 
 
_____ Other Major Marching Event?  Please list: ____________________ 
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13.  In the last 5 years, please choose which judging formats your band has 
entered.  (Check all that apply.) 
 
_____ Competitive 
 
_____ Ratings Only 
 
_____ Comments Only 
 
_____ Exhibition  
 
14.  Estimate your annual budget for the last 5 years.  Annual budget refers to 
the total amount of money given to the band by the school each year for 
the marching band program.   
 
__________________________________________________________ 
 
15.  What is your average yearly marching band expenditure?  Average 
expenditure refers to the total amount of money spent counting budgeted 
funds, student fees, and money raised from fundraisers and donations.  
 
___________________________________________________________ 
 
16.   What are your current marching band student fees?  
 
___________________________________________________________ 
 
17.   Within the last 5 years, have you borrowed money to fund the band 
program? 
 
_____ Yes 
 
_____ No 
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18.  What is your band program’s primary source of income? 
 
_____ School Board 
 
_____ Individual School 
 
_____ Booster Club  
 
_____ Corporate Sponsorship 
 
_____ Private Donor 
 
_____ Other (please specify) ____________________________ 
 
19.  What percentage of your budget do you spend on the following items? 
(Total must equal 100%.) 
 
Show Design    __________ 
 
Instructors    __________ 
 
Musical Instruments   __________ 
 
Uniforms    __________ 
 
Electronics/Sound Equipment __________ 
 
Color Guard Equipment  __________ 
 
Travel     __________ 
 
Consultants    __________ 
 
Other (please specify)_  _________      
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20.  Over the last five years, have you performed at Bands of America Grand 
Nationals?  (Skip if you do not compete in Bands of America 
competitions.) 
 
_____ 0 
 _____ 1 
_____ 2 
_____ 3 
_____ 4 
_____ 5 
21.  Over the last five years, have you declined a performance opportunity at 
Bands of America Grand Nationals?  (Skip if you do not compete in Bands 
of America competitions.) 
 
_____ Yes 
 
_____ No 
 
_____ N/A 
 
22.  If you answered yes to the above question, please state why you turned 
down the opportunity to perform at BOA Grand Nationals.   
 
___________________________________________________________ 
 
23. Have finances and/or resources impacted decisions regarding 
participation in marching band competition?   
 
_____ Yes 
 
_____ No 
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24.  Have finances and/or resources impacted any decisions regarding 
marching band competition? 
 
_____ Yes 
 
_____ No 
 
25.  If finances have impacted the marching band competition status in some 
way, please share a short comment about your situation. 
___________________________________________________________ 
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Introductory Letter to Participants in Survey 
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Greetings Fellow Band Directors, 
 
My name is Krista Mulcahy. I am a doctoral candidate in the College of Fine Arts 
at Boston University. In one week, I will be conducting a research study as part of 
the requirements of my degree in Music Education.  I would like to invite you to 
participate in a survey that examines high school marching bands that have 
competed in marching band competitions to analyze resources needed to 
participate.  Do resources, financial and otherwise, have an impact on a 
marching band director’s decision to perform in competitive events?  This 
research will study bands from across the country to evaluate the amount of 
financial support and resources received by each program.   
 
The completion of this survey is voluntary and you may withdraw from this study 
at any time without any prejudice or penalty.  The survey will take approximately 
15 minutes to complete.  Your responses will be anonymous and be kept 
indefinitely for future research.  
If you have any questions regarding this study, please contact me at 
kmulcahy@bu.edu or my faculty advisor, Dr. Alison Farley at 
alpfarley@gmail.com.  You may obtain further information about your rights as a 
subject by calling the BU CRC IRB Office at 617-358-6115. 
 
I hope you will consider participating in the survey.  Thank you for your 
consideration and time. 
 
 
 
Krista L. Mulcahy 
Doctoral of Musical Arts Candidate, Boston University 
kmulcahy@bu.edu 
  
INTRODUCTORY LETTER TO 
PARTICIPANTS IN SURVEY 
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Appendix C: 
Initial Letter of Invitation to Participate in Survey 
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Greetings Fellow Band Directors, 
 
My name is Krista Mulcahy. I am a doctoral candidate in the College of Fine Arts 
at Boston University. I am conducting a research study as part of the 
requirements of my degree in Music Education.  I would like to invite you to 
participate in a survey that examines high school marching bands that have 
competed in marching band competitions to analyze resources needed to 
participate.  Do resources, financial and otherwise, have an impact on a 
marching band director’s decision to perform in competitive events?  This 
research will study bands from across the country to evaluate the amount of 
financial support and resources received by each program.   
 
The completion of this survey is voluntary and you may withdraw from this study 
at any time without any prejudice or penalty.  The survey will take approximately 
15 minutes to complete.  Your responses will be anonymous and be kept 
indefinitely for future research.  
If you have any questions regarding this study, please contact me at 
kmulcahy@bu.edu or my faculty advisor, Dr. Alison Farley at 
alpfarley@gmail.com.  You may obtain further information about your rights as a 
subject by calling the BU CRC IRB Office at 617-358-6115. 
 
If you wish to participate in the survey, please click on the link below.   
 
<SURVEY LINK> 
Thank you for your consideration and time. 
 
 
 
Krista L. Mulcahy 
Doctoral of Musical Arts Candidate, Boston University 
kmulcahy@bu.edu 
  
INITIAL LETTER OF INVITATION TO 
PARTICIPATE IN SURVEY 
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Appendix D: 
Follow-Up Recruitment Letter 
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Greetings Fellow Band Directors, 
My name is Krista Mulcahy. I am a doctoral candidate in the College of Fine Arts 
at Boston University. I had recently emailed you regarding a research study that 
examines high school marching bands that have competed in marching band 
competitions to analyze resources needed to participate.  This study is voluntary.  
This e-mail is intended for those who have not completed the survey.  If you have 
responded to the survey, please disregard this e-mail.  The deadline for 
completion of the questionnaires is Monday, March 2, 2015 at midnight. 
The survey will take approximately 15 minutes to complete.  All your responses 
will be anonymous and will be kept indefinitely for future research. 
If you have any questions regarding this study, please contact me at 
kmulcahy@bu.edu or my faculty advisor, Dr. Alison Farley at 
alpfarley@gmail.com.  You may obtain further information about your rights as a 
subject by calling the BU CRC IRB Office at 617-358-6115. 
If you wish to participate in the survey, please click on the link below.  
<SURVEY LINK> 
 
Thank you for your consideration and time. 
 
 
Krista L. Mulcahy 
Doctoral of Musical Arts Candidate, Boston University 
kmulcahy@bu.edu 
 
  
FOLLOW-UP RECRUITMENT 
LETTER 
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Appendix E: 
 
Institutional Review Board Approval Letter 
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Boston University 
Charles River Campus   
Institutional Review Board 
25 Buick Street 
Room 157 
Boston, Massachusetts 02215 
T 617-358-6115 
www.bu.edu/irb 
Notification of IRB Review: Exemption Request 
 
January 7, 2015 
 
Krista Mulcahy  
College of Fine Arts  
Boston University 
Protocol Title:  The Effects of Resources on Overall Performance of Competitive High School 
Marching Bands 
Protocol #:  3715X 
Funding Agency:  Unfunded 
IRB Review Type:  Exempt (2) 
 
Dear Ms. Mulcahy: 
 
On January 7, 2015, the IRB determined that the above-referenced protocol meets the criteria  
for exemption in accordance with CFR 46.101(b)(2). Per the protocol, this study will examine high 
school marching bands that have competed in the Bands of America marching competitions  
versus bands that have completed in other non-Bands of America marching competitions to  
analyze resources needed to participate. Band Directors from across the United States will be 
surveyed to compare the amount of financial support, socioeconomic status, and resources 
received by each program.  The exempt determination includes the use of: recruitment emails (2), 
consent language, and survey. 
 
Additional review of this study is not needed unless changes are made to the current version of the 
study. Any changes to the current protocol must be reported and reviewed by the IRB. If you have 
any changes, please submit the Clarification Form located at http://www.bu.edu/irb/.  No changes 
can be implemented until they have been reviewed by the IRB. 
In approximately six months, you will receive an inquiry from the IRB to ascertain whether your 
study still meets the requirements for exempt review 
If you have any questions, please contact me at 617-358-6922.  
Sincerely, 
 
Mary McCabe IRB Analyst 
Charles River Campus IRB 
  
INSTITUTIONAL REVIEW BOARD 
APPROVAL LETTER 
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Appendix F: 
 
Sample List of Marching Band Competitions: 
National, Non-National, and Parades 
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National Circuits: 
 Bands of America 
 USBands 
State/Regional/District/Local Competitions (sampling): 
 Cavalcade of Bands 
 Central States Marching Festival – Kansas State University, Manhattan, 
Kansas 
 Festival of Bands – Sioux Falls, South Dakota 
 Festival of Champions – Murray State University, Murray, Kentucky 
 Mid-States Marching Festival – Dayton, Ohio 
 Tournament of Bands 
 Tri-State Band Festival – Luverne, Minnesota 
 University Interscholastic League – Texas, sponsored by the University of 
Texas at Austin 
 Vanderbilt Marching Invitational – Vanderbilt University, Nashville, 
Tennessee 
 Western Band Association 
 State Music Association Festivals (variety of formats) 
         Sample List of Marching Band 
Competitions: 
           National, Non-National, and Parades 
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 County-Wide Marching Exhibitions 
 School-Sponsored Marching Competitions 
Parade Band Opportunities (sampling): 
 Hollywood Christmas Parade – Hollywood, California 
 Macy’s Thanksgiving Day Parade – New York, New York 
 Magnificent Mile Lights Festival Parade – Chicago, Illinois 
 National Cherry Blossom Festival Parade – Washington, D.C. 
 National Independence Day Parade – Washington, D.C. 
 National Memorial Day Parade – Washington, D.C. 
 New York City St. Patrick’s Day Parade – New York, New York 
 Pearl Harbor Memorial Parade - Oahu, Hawaii 
 Philadelphia Thanksgiving Parade – Philadelphia, Pennsylvania 
 Tournament of Roses Parade – Pasadena 
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 Coordinate Lessons and Ensembles with Adjunct Faculty 
 Music Arranging (Marching Band, Percussion Ensemble, and Wind 
Ensemble) 
 Drill Writing (Marching Band) 
 
Other Duties 
 
 Kappa Kappa Psi Music Fraternity Advisor 
 South Carolina Region 4 Honor Band Host 
 Adjudicator – Concert Band Festivals and Marching Band Competitions 
 
Areas of Research Interest 
 
 Marching Band Competition 
 Music Programs’ Budgets and Funding 
 Classification Systems for Marching Contests 
 SES and Equality in School Music Programs 
 Need in Public Schools for Non-Performance Music Classes 
 Integration of Music into Core Subjects 
 Correlation Study of Music Education Majors from Suburban, Urban, and 
Rural Demographics 
  
Organizational Affiliations 
 
 National Association for Music Education 
 Indiana Bandmasters Association 
 Indiana Music Educators Association 
 Percussive Arts Society 
 Sigma Alpha Iota International Fraternity for Women in Music 
 Former Judge with USSBA 
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Performance Experience 
 
 High School Honor Bands- Conductor/Guest Clinician 
 Adjudicator for Marching Band and Concert Band Festivals & 
Competitions 
 Charleston Southern University Wind Ensemble- Conductor 
 Lowcountry Winds, Charleston, South Carolina- Percussion 
 Northwood Baptist Church Worship Band - Flute 
 Atlanta Wind Symphony, Atlanta, Georgia-  Percussion 
 First Baptist Church Sanctuary Orchestra, Atlanta, Georgia- Assistant 
Conductor and Percussion  
 Atlanta Passion Play Orchestra, Atlanta, Georgia- Percussion 
 First Baptist Church Sanctuary Orchestra, Baton Rouge, Louisiana- 
Assistant Conductor and Percussion  
 Louisiana State University Wind Ensemble, Baton Rouge, Louisiana- 
Percussion and Piano 
 Jacksonville State University Wind Ensemble, Jacksonville, Alabama- 
Percussion 
 Jacksonville State University Jazz Ensemble, Jacksonville, Alabama- 
Piano 
 Jacksonville State University Symphonic Band, Jacksonville, Alabama- 
Flute  
 Jacksonville State University Marching Southerners, Jacksonville, 
Alabama- Percussion 
 Jacksonville State University, Jacksonville, Alabama- Piano Soloist and 
Accompanist  
 
Honors 
  
 Omicron Delta Kappa Honor Society 
 Who’s Who Among American High School Teachers 
  Montclair Who’s Who Among Collegiate Faculty 
 
